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ABSTRACT  

 

  The present research has the main objective of designing a series of lesson plans and a handbook 

for students from 5 to 9 years old that attend English classes on Saturdays given by a non-lucrative 

foundation in Bogota. The aim of the handbook is to promote different aspects related to 

citizenship education, in order to respond to the needs and problems identified by researchers. For 

this reason, it was necessary to determine which topics were going to be developed in the material, 

following the proposals of the UNESCO (2015) according to the ages of students. Additionally, it 

was imperative to evaluate which activities, tools and teaching techniques of English as a foreign 

language could be implemented on the handbook in order to fulfill the necessities and problems in 

terms of citizenship not only of the students but also of the teachers. This was essential as the 

handbook can strengthen both the foreign language and citizenship education in children and will 

provide the foundation with a material that they do not have.  

The theoretical concepts used during the present quality research are mainly citizenship education 

and English language teaching as a foreign language, taking into account applied linguistics, 

citizenship competencies proposed by UNESCO (2015) and the Content and Language Integrated 

Learning approach.  

The methodology followed in the research was focused on five steps proposed by Jolly and Bolitho 

(cited in Tomlinson, 2011). These steps are identification, exploration, contextual realization, 

pedagogical realization, and physical realization. For doing so, two data collection instruments 

were applied; a focus group with the students and a survey with the teachers. As a result, it was 

decided to design “How to be a good citizen”, a handbook which will be a guide for students as 

well as teachers.  

 

Keywords: English teaching as a foreign language, material development, citizenship education, 

UNESCO, CLIL 
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RESUMEN  

 

     La presente investigación tiene como objetivo principal diseñar una serie de planes de clase y 

una guía para estudiantes de 5 a 9 años de edad, los cuales toman clases de inglés proporcionados 

por una fundación sin ánimo de lucro, los días sábados. El objetivo de la guía es promover 

diferentes aspectos relacionados con la formación ciudadana, a fin de que se responda a las 

necesidades y problemas identificados por las investigadoras. Por esta razón, era necesario 

determinar cuáles temas serían desarrollados en el material, siguiendo las propuestas de la 

UNESCO (2015), en relación con las edades de los estudiantes. Adicionalmente, era imperativo 

evaluar qué actividades, herramientas y técnicas de enseñanza del inglés como lengua extranjera 

podrían ser implementadas en el material con la finalidad de satisfacer las necesidades y problemas 

en cuanto a ciudadanía, no solo en los estudiantes, sino también en los docentes. Esto era esencial 

debido a que el material creado puede fortalecer tanto el idioma, como las competencias 

ciudadanas en los niños y, asimismo, le proveerá un material a la fundación con el cual no cuentan.  

Los conceptos teóricos usados durante la presente investigación cualitativa son, principalmente, 

educación ciudadana y enseñanza de inglés como lengua extranjera, teniendo en cuenta la 

lingüística aplicada, las competencias ciudadanas propuestas por la UNESCO (2015) y CLIL.  

La metodología seguida en la investigación estuvo enfocada en cinco pasos propuestos por Jolly 

& Bolitho (en Tomlinson, 2011). Estos pasos son: identificación, exploración, realización 

contextual, realización pedagógica y realización física. Para hacer esto, dos instrumentos de 

recolección de datos fueron aplicados; un grupo focal con los estudiantes y una encuesta con los 

profesores. Como resultado, se decidió diseñar “How to be a good citizen”, una cartilla que será 

una guía tanto para los estudiantes como para los profesores.  

 

Palabras clave: Enseñanza de inglés como lengua extranjera, diseño de material, formación 

ciudadana, UNESCO, CLIL 
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RÉSUMÉ  

 

     L'objectif principal de cette recherche est de concevoir une série de plans de cours et un guide 

pour les étudiants de 5 à 9 ans qui suivent des cours d'anglais dispensés par une fondation à but 

non lucratif les samedi. L’objectif de ce guide est de promouvoir différents aspects liés à 

l’éducation citoyenne, afin de répondre aux besoins et aux problèmes identifiés par les chercheurs. 

Pour cette raison, il était nécessaire de déterminer quels sujets seraient développés dans le matériel, 

conformément aux propositions de l’UNESCO (2015), en fonction de l’âge des étudiants. De plus, 

il était impératif d’évaluer quels activités, outils et techniques d’enseignement de l’anglais comme 

langue étrangère pourraient être mis en œuvre dans le matériel afin de répondre aux besoins et aux 

problèmes en matière de citoyenneté, non seulement chez les étudiants, mais aussi chez les 

enseignants. Cela était essentiel car le matériel créé peut renforcer à la fois les compétences 

linguistiques et de citoyenneté chez les enfants et également fournir un matériau à la fondation 

avec lequel ils ne se comptent pas.  

Les concepts théoriques utilisés au cours de la présente recherche qualitative sont principalement 

l’éducation des citoyennes et l’enseignement de l’anglais comme langue étrangère, en tenant en 

compte la linguistique appliqué, des compétences de citoyenneté proposées par l’UNESCO (2015) 

et CLIL.  

La méthodologie suivi dans la recherche était axée sur cinq étapes proposées par Jolly et Bolitho 

(en Tomlinson, 2011). Ces étapes sont les suivantes: identification, exploration, réalisation 

contextuelle, réalisation pédagogique et réalisation physique. Pour cela, deux instruments de 

collecte de données ont étés appliqués; un groupe de discussion avec les étudiants et une enquête 

avec les professeurs. En conséquence, il a été décidé de désigner «How to be a good citizen», un 

manuel qui servira de guide pour les étudiants et pour les enseignants.  

 

Mots clés: Enseignement de l’anglais comme langue étrangère, mise au point de matériel, 

formation citoyenne, UNESCO, CLIL 
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1. INTRODUCTION 

 

 

     The present investigation is a result of the critical analysis of the researchers’ experiences as 

English teachers in a non-lucrative Foundation in the city of Bogota. It intends to act against the 

lack of citizenship that Colombian students have. One of the main reasons of having chosen the 

topic of citizenship education is that researchers could notice through the investigation that 

Colombian students are failing the citizenship aspects in the state exams like Saber 11 and Saber 

Pro. Likewise, it is not difficult to notice why Colombian students fail in terms of citizenship. 

Students in Colombia are not being educated in citizenship, they are more focused on other subjects 

that are considered highly important, ignoring the significance citizenship has not only for us but 

also for our community, and the whole planet. This assumption was complemented with an 

interview made to the teachers and a focus group with students from 5 to 9 years old. That is a 

reason why researchers decided to educate students in citizenship through English, in order to 

fulfill their needs in terms of citizenship and language skills at the same time. 

 

Furthermore, it is important to highlight that the present research is carried by two students of the 

Bachelor in Modern Languages with the intention not only of opting for the professional Bachelor 

but also of leaving a precedent that could be a support for future Bachelor works and will help a 

community in need. Additionally, researchers hope that this work could serve as a guide in order 

to improve citizenship education in students, and in that way, promote the development of a better 

world.  

 

For achieving so, a series of lesson plans and a handbook of citizenship called “How to be a good 

citizen” were designed with the intention of helping students and teachers of a foundation to solve 

some of their problems and satisfy other necessities in terms of language and social needs. On the 

one hand, it was considered imperative to help students improving their language level, as in the 

courses they attend to, the maximum level they could achieve would be A2. Likewise, the 

foundation had no material to use during their classes, a situation that affected not only the 

motivation of the students but also the development of the classes. On the other hand, teachers and 

researchers were concerned about the social problems they could notice surrounding and affecting 
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their students. It is important to say that those problems could be an obstacle during the English 

courses, as they could affect the materials or resources teachers had during their classes and the 

disposition students had during the lessons.  

 

The investigation paper was carried out by steps. In the first place, a description of the problem is 

made in order to argue why the situation motivated researchers to work on it. As mentioned above, 

there is a low English level of students, which is hard to improve because of different aspects like 

resources, time, disposition, etc. Additionally, the foundation does not count with material that can 

be used during their classes; every material is prepared and carried out by the teacher, who does 

not always have the possibility to bring one to the lesson. Finally, teachers and researchers were 

able to notice some weaknesses students had in terms of citizenship, which they considered 

important to work on.  

 

In the second place, hand in hand with the description of the problem, researchers present a 

justification of why materials are important in a language classroom. In this way, the creation of 

material could affect positively students as well as teachers of the foundation, as it would have an 

important role during the learning and teaching process. Likewise, researchers intended to help the 

foundation so that teachers could follow the same material and, in that way, make the gap smaller 

between the courses that are supposed to be of the same level. Moreover, after collecting data from 

teachers and students, researchers noticed that it was imperative to promote citizenship in students, 

as it is important for their future education as well as for creating their own identity and feel part 

of the globe. Finally, not only the handbook could be a resource, but also lesson plans could serve 

as a support for teachers according to the topics proposed by UNESCO (2015), in this way, 

students will be educated in terms of citizenship while learning and enhancing the foreign 

language.  

 

In the third place, an exhaustive bibliographic review was made with the purpose of finding the 

most relevant backgrounds for material development, the teaching of content through a foreign 

language, and citizenship. For that, eight Bachelor works were used as a background for the present 

investigation. Researchers could notice that the majority of the researchers were part of the 

Bachelor of Modern Languages, and just one work, the one centered on citizenship, is part of the 
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Education faculty. As a consequence, researchers considered that it was important to promote 

English through citizenship education as there was no research focused on that phenomenon 

through the teaching of a foreign language.  

 

Based on this, a description of the theoretical aspects is presented in order to base this investigation. 

In the first place, Applied Linguistics is considered as researchers intend to solve language-related 

problems in real life, in order to fulfill specific social needs and problems. In the second place, 

Foreign Language Teaching is taken into consideration as researchers as Modern Language 

students want to contribute to this field of knowledge. Hand in hand to the Foreign Language 

Teaching, researchers chose the approach that better fits the material they wanted to design. The 

approach chosen was CLIL, as they wanted to focus not only on language but also on the content, 

in this case, citizenship. For that reason, the term citizenship is developed and is focused on 

citizenship education according to UNESCO (2015), and finally citizenship education in 

Colombia. Finally, the steps for designing material are presented as they are the guide researchers 

followed in order to create the handbook “How to be a good citizen”. 

 

In this way, taking as a reference the aspects developed and presented along the theoretical 

framework, researchers describe the methodological framework in which the type and approach 

of research are explained, the population, the data collection instruments used during the whole 

process, and finally the methodology followed (identification, exploration, contextual realization, 

pedagogical realization and physical realization). 

 

Subsequently, the most important aspects and commentaries given by an expert are introduced in 

the material evaluation, and finally, the conclusions of the investigation are stated. 
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2. STATEMENT OF THE PROBLEM  

 

 

     The Ministry of Education of Colombia, founded at the end of the 19th century, is responsible 

for formulating national education policies and for promoting education which should be guided 

to progress and prosperity; this is considered a determining factor to combat social inequality. 

Some of the main objectives of this Ministry are to improve the access, quality, and equity of 

education and to promote, coordinate and finance national programs for educational improvement 

(Ministerio de Educación, n.d.). This is why it argues that in times of capitalization, it is 

fundamental that Colombians have the ability to be proficient in, at least, one foreign language. 

Moreover, the Ministry of Education has high-quality accreditation for certain institutions that 

promote English learning and for English Bachelor programs from various universities nationwide.  

 

Consequently, it formulates the National Program of Bilingualism 2004-2019. Its main purpose is 

to have citizens capable of communicating in English, inserting the country in the process of 

universal communication, the global economy and in cultural openness (Ministerio de Educación, 

n.d.) This program is a strategy for the formation of competitive citizens who should be able to 

interact in global dynamics. Therefore, The National Program of Bilingualism must offer citizens 

English learning since basic levels, in order to have better results in the future. In this way, it was 

determined that, by the year 2019, all students of secondary education should have an intermediate 

level of English (B1). However, the majority of the Colombian population has a basic level (A1).   

 

Taking into account the purpose of the Ministry of Education of promoting bilingual education in 

English, the present work takes as reference the English teaching and learning as a foreign 

language. For this reason, the following investigation will take place in a nonprofit foundation of 

the city of Bogota. This foundation has an agreement with different universities which objective 

is to train and educate students of all ages in specialized English courses. The classes take place in 

different public schools in Engativa, which have been provided by the district. There, students can 

go to class in the mornings or in the afternoons, depending on the school.   
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The work carried out by the foundation and its teachers has an excellent human quality and its 

main goal is to help people through education, in order to contribute in their academic formation 

and, subsequently, in their futures, giving them the possibility of accessing better opportunities 

because English is usually considered a language of great value. However, this objective is not 

achieved due to the foundation’s needs, which need a clear and detailed revision to improve its 

service, specifically in the English area.  

 

In the same way, the investigation will be focused on one of the schools that the foundation has 

access to. This school is located in the neighborhood Quirigua and the classes last three hours 

every Saturday morning. The groups are divided by ages and levels, basic one and two, and 

intermediate. The actions of this study will impact a group of kids from 5 to 9 years old, of the 

level basic one. They are low-income children; however, they have to pay the course semiannually. 

They do not have the economic resources to access a specific material since language materials 

are expensive not only for the children but also for the foundation. 

 

Usually, teachers give students worksheets to be developed in class, but it is not always possible 

to give them all the copies that are required. In addition, teachers try to share activities, workshops, 

among others, through social networks or emails but, sometimes, due to the economic and social 

conditions of many of the students, this becomes impossible. The majority of them do not have 

internet access and it is difficult for them to go to a place where they can get it, hindering 

communication between teachers and students outside the classroom. There is no way to send them 

material for work at home and due to the great lapse of time between class and class, students do 

not have exposure to the target language.  Additionally, although teachers give students homework 

for them to review the topics seen in class, it is not enough and, sometimes, they do not do it 

because of their lack of time, making the learning process even slower.  

 

There are other problems that also need attention. Firstly, although some teachers study careers 

related to language teaching, the majority of the teaching staff does not have theoretical basis in 

language teaching. In the school where researchers work in, English teachers are volunteers and 

when they are hired, they do not have to take any exam to know the level of language they have. 

There is no exam or any type of interview for selecting the teachers; anyone who wants to be an 
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English teacher can be one, only their willingness to help the community is considered. This also 

happens because the maximum level of students is A2. Teachers teach as they want and they are 

often guided by support material as workshops, created by themselves, by other teachers or taken 

from the internet or different language books.  

 

Secondly, even though at the beginning of each academic period the volunteer teachers meet to 

establish the curricula, which do not always respond the students’ needs, or, in other cases, it is 

impossible to use them due to the different social conditions. In addition, sometimes, new levels 

are opened or there are courses that have a different level, usually lower than the one the curriculum 

proposes. For this reason, it is difficult to implement the initial curriculum. In the same way, it is 

important to highlight that although there are several courses of the same level, these can have 

different English topics, since it is the teacher who chooses what he teaches at each level, according 

to what he considers appropriate. 

 

Furthermore, there are courses of the same level where some students could have different English 

levels, thus, there is no homogeneity in the courses. In addition, there are levels that, according to 

the needs of the community, are created the first day of the classes and for this reason, those courses 

have no curriculum or class model. Many times, teachers take as a guide the curriculum of the 

most basic level and the superior level to have an idea of what topics they can teach in their classes. 

However, in most of the cases, these trials end up in failures because according to the teacher’s 

decisions, the curriculum used as a model is totally forgotten. In the same way, it is important to 

highlight that, each time courses begin, the volunteer teachers have a meeting with the purpose of 

improving the curriculum of the different levels. Nevertheless, each group of teachers is in charge 

of making its own curriculum as they consider best, forgetting the other curriculums that are to be 

improved or reformed.  

 

Thirdly, it is important to take into account that the courses given by the foundation, specifically 

English courses, because of its huge demand, the objective is to give students basic and general 

knowledge of the language, without reaching an A2 level. Usually, in these courses, the emphasis 

is on vocabulary and not on grammar because of different factors. One of them is a lack of time 

that makes it difficult to be able to progress in grammar. As a result, some explanations take longer 
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than they are supposed to. Generally, in all levels, from the most basic to the highest, the structures 

used in class are utterly simple. Moreover, there are skills that are worked in depth than others as 

a result of the lack of materials, instruments and time; for example, skills as listening are left in 

second place most of the cases. It is important to mention that as students do not reach an A1 level, 

the class is taught in Spanish, making the learning process slow.  

 

Fourthly, there is not an authentic material for the foreign language classes. In general aspects, 

many of the materials do not respond to the learning needs of a community, especially the 

Colombian. Many of these materials are focused on showing places, cultures, traditions that are 

far from our reality. For this reason, it is imperative to create materials adapted to the real learning 

situations of the students.  

 

Additionally, teachers, most of the cases, design their own material depending on the topic they 

are teaching to the students. They use photocopies with activities created by them. Those activities 

include games, ludic activities or just the use of the board as their only resource. As a result, each 

teacher is in their total freedom to choose the topics in which they want to emphasize on; even 

though there are groups on the same level, students do not learn the same subjects. However, 

teachers do not have direct support that helps them during English classes. 

 

Finally, the Ministry of Education has also established that students have to present some tests, 

known as Pruebas Saber, in third, fifth, ninth and eleventh grade. Students are evaluated in 

subjects such as math, science, language, citizenship competencies, and English. 1However, in 

third, fifth and ninth grades, students only present the math and language tests. Additionally, 

students have a lack of citizenship; they usually do not respect their environment, their classmates 

and their authorities. This is why, in order to have a better society, it is imperative to teach 

citizenship from an early age.     

 

 

                                                             
1 ICFES (2019). Saber 3°, 5°, 9°.  Icfes mejor saber. Taken from: http://www.icfes.gov.co/web/guest/acerca-del-
examen#Informacion%20general  

http://www.icfes.gov.co/web/guest/acerca-del-examen#Informacion%20general
http://www.icfes.gov.co/web/guest/acerca-del-examen#Informacion%20general


 

            15 

3. JUSTIFICATION 

 

     Material design and materials are important in a foreign language teaching course. They are 

support instruments that ease each teacher during language teaching and facilitate the learning of 

each student. Materials are tools that enable language practice, context awareness and student 

development of autonomy. Therefore, the use of material during the English classes, at the school, 

can support the teaching and learning of the foreign language.  

 

In the first place, materials used in language classes are a support not only for the teachers but also 

for the students to have an approach with the culture of the foreign language they are learning. In 

addition, with the material students can be in touch with the language and use it both, in the 

classroom and outside of it. To learn a language, it is important to use it, for that, it must exist a 

regular practice. Moreover, materials can be an important tool that allows the learning of the 

students’ culture from a different perspective. To reach that, the material must be a contextualized 

instrument and has to be adapted to the real students’ situations. Opportunities must be provided 

for students to be able to interact with real tools. In this way, they could be able to enrich the vision 

they have about the world and their own culture leading to increase their interest in class 

participation through the realization of proposed activities.   

 

In the same way, the material will show not only what teachers want and have to teach but also 

what they expect students to learn according to the level they have. Material design is intended to 

make teachers aware of the needs and interests of the students, and to take into account the daily 

context of the students in order to make the learning process more meaningful. The material will 

be a guide during the classes because it will establish the contents that students are supposed to 

learn. Moreover, the material will also show the procedures that have to be followed in order to 

advance in their learning process of English as a foreign language. It is important to highlight that 

teachers will benefit as they will have a support material that will guide them during the 

development and design of the classes. 

 

Additionally, greater equality and harmony among the same-level classrooms and teachers would 

exist, as all of them would be working and learning with the same material. This will provide the 
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opportunity to respond to the specific educational needs for the students and also the different 

learning styles; taking into account that not all students have the same learning process. In the 

same way, the material will allow the teacher and student to have more control of the learning 

process and greater stability within it.  

 

Students would have the possibility of working with the support of a material that can improve 

their learning process and that gives them certain tools needed to enhance their English level. For 

this reason, the designed material will develop in the students a communicative competence in the 

foreign language and citizenship competencies, through citizenship education. This would help 

students to perceive the language not only as a linguistic system but also as a social and 

communicative system. 

 

This material developed based on this study intends to promote citizenship education taking into 

account UNESCO. For this reason, through a survey conducted at the school, some aspects could 

be identified (see annex 3). On the one hand, teachers have noticed that students, in some cases, 

have a lack of citizenship because they do not feel identified with their social conditions, they are 

not aware of many things such as the world, languages around it, the culture, among others; and 

do not respect the authority or the rules. On the other hand, they are surrounded by some social 

problems concerning the location of the school and the school itself. Teachers have highlighted 

different factors such as lack of resources and access to technology, insecurity, economic 

resources, cleanliness, etc. as issues that can affect students and their learning process. As a 

consequence, some of the teachers consider that these factors can affect students as they are not 

completely focused on the lessons and they do not give their best during the classes. Therefore, 

the results of a survey showed that teachers recognize the importance of teaching citizenship and 

they all agreed it would be a great project teaching English through citizenship. For this reason, 

this investigation is viable, and it could have an important impact in the students’ life as it aims to 

help solving not only the real problems that students have to face it their own environment but also 

their needs. Moreover, it would be relevant to prepare students to be global citizens. The following 

graphics will demonstrate the results of the survey, in terms of teachers' level of satisfaction and 

their perspectives regarding the school and students’ problems.  
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           Table 1. Location’s level of satisfaction 

 

As shown in table 1, 50% of the teachers are not very satisfied with the location of the school. 25% 

of them think that the location is neutral, and, finally, the other 25% are satisfied with the school’s 

location. 

 

 

          Table 2. Resources’ level of satisfaction 

 

As table 2 shows, 50% of the teachers are not satisfied with the resources of the school (classrooms, 

school supplies, books, libraries, etc.). 25% are not very satisfied with the resources and the other 

25% consider that the resources of the school are neither excellent nor insufficient. 
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          Table 3. Level of satisfaction about access to technology 

 

As seen in table 3, the majority of the teachers (75%) are not satisfied with the access that the 

students have to technology in terms of computers, labs, internet signal, etc. of the school.  

 

 

 Table 4. Level of satisfaction about the academic performance 

 

 Table 4 shows, 50% of the teachers are not very satisfied with the academic performance of the 

students in terms of overall high standards. The 25% consider that it is neutral and the other 25% 

are satisfied with it.   
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Table 5. Level of satisfaction about the students’ English proficiency 

 

As table 5 shows, 50% of the teachers consider that the students’ English proficiency in terms of 

their motivation, input, and others is neutral. Only 25% are not very satisfied with the students’ 

English proficiency. Finally, 25% missing are satisfied with it. 

 

 

            Table 6. Neighborhood and school problems 

 

As seen in table 6, all the teachers consider that the problems that affect the school the most are 

insecurity, lack of economic resources and the cleanliness. In addition, 75% of teachers think that 

there is a lack of authority. Finally, 25% highlight that pollution, drugs and alcohol, and bullying 

are also problems affecting the neighborhood and the school.  
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Furthermore, a focus group (see annex 6) with the students was also made and demonstrated that 

the majority of the students recognize the importance of taking care of themselves, taking care of 

the others, like animals, environment, and family, and show their affection to others. In addition, 

the questionnaire guided by a focus group showed that even though students are aware of the 

importance of respecting different people, places, things, etc., they do not fully respect those 

aspects. Moreover, the questionnaire helped researchers to notice that interviewed children have 

an acknowledgment in terms of actions that are important for society, such as voting, recycling, 

respecting diversity, etc. Equally, the results of this questionnaire demonstrate that children are 

not that critical and do not defend their point of view. Moreover, children are highly influenced by 

the comments of others. In addition, the intonation of the researchers in some questions had an 

important role in the decision making of the children; as a result, some children changed their 

answers when they heard that the intonation of the researchers changed or if their partners said the 

other options. To sum up, it is important to highlight that results showed different outcomes than 

the ones perceived by the researchers during the questionnaire and, students can and should 

improve their citizenship competencies. 

 

It is important to mention, again, that the Ministry of Education has established that students have 

to take some tests, known as Pruebas Saber,2 in third, fifth, ninth and eleventh grade. Although 

students in an eleventh grade are evaluated in subjects such as math, science, language, citizenship 

competencies, and English, students in third, fifth and ninth grade only present the math and the 

language tests. For this reason, there is no need to promote neither English nor citizenship 

competencies in lower levels and, as state earlier, there is a lack of citizenship that needs to be 

fulfilled, in order to educate better citizens from an early age.  

 

Finally, the material development will help us, as students of Modern Languages Bachelor and as 

future teachers, to be aware of the importance of the theory and the practice; taking into account 

that these elements have to work hand in hand and they must be integrated into the teaching 

practice. Moreover, through the material, all the knowledge, both linguistic and pedagogical, that 

we have learned during our professional formation will be integrated.  

                                                             
2 ICFES (2019). Saber 3°, 5°, 9°.  Icfes mejor saber. Taken from: http://www.icfes.gov.co/web/guest/acerca-del-
examen#Informacion%20general  

http://www.icfes.gov.co/web/guest/acerca-del-examen#Informacion%20general
http://www.icfes.gov.co/web/guest/acerca-del-examen#Informacion%20general
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It is important to highlight that this study could contribute to Languages, learnings and teaching 

investigation line of the major in Modern Languages of the Pontificia Universidad Javeriana 

because it is focused on the language teaching and learning, in this case of English. The material 

would be useful in the English learning process inside a classroom where different factors, such as 

social and educational, make the process more complicated and lower. Likewise, it will increase 

the constant students learning as it will be positively benefited by the material.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

            22 

4. RELATED LITERATURE  

 

     This section aims to conduct a review of the work and investigations that preceded this 

investigation project regarding the material design for the teaching of English as a foreign 

language. During the documentation eight Bachelor works, developed at the Pontificia 

Universidad Javeriana, were found. These researches are going to be organized into three 

categories; the first one is material design, the second one is teaching a subject through English, 

and the third one is citizenship.  

In the first place, in terms of material design -specifically for teaching and learning English- four 

investigations were founded. The first one is “Spelling with Sam: Material design for the spelling 

improvement of children in second C of the Cafam school”. It was done by Steffany Montero and 

Ana María Orozco in 2012. This project had as main goal the design of activities that could 

contribute to the improvement of the spelling of a group of children, for that to strengthen the 

writing skill of the children. In addition, it was focused on the action methodology because it 

facilitates the analysis and problem-solving in a specific context, in this case, second grade at 

Cafam School.  

The investigation has as principal contents the writing nature (according to different perspectives 

about this skill), taking into account the relation and importance both of the speaking and writing; 

the principles of writing development in children (functional, linguistic and relational principles), 

English spelling, spelling teaching strategies and material development according to the domains 

of Applied Linguistics. Moreover, it considers the investigation-action methodology, as it 

promotes educational innovations and problems solutions inside the classroom.  

Finally, the investigation concludes that the use of “SCWC: Say, Cover, Write and Check” 

strategy, used by the authors, helped during the English spelling strengthening of the children and 

also promoted a consciousness of the importance of writing during the English learning process.  

The contribution of this document to this research work has to do with the visions they present 

about writing and the principles of writing development in children, as it intends to design a 

material that integrates some of the language skills and that strengthen the process both of English 

teaching and learning. Likewise, the theoretical perspective on the material design and the 

methodology action-investigation can serve as a guide during the development of the current 
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investigation, as it promotes the analysis and the resolution of the problems within the school 

context. 

 

The second investigation work Supplementary material to develop listening skills at eleventh 

grade was developed by María Camila Téllez and Yuliana Barrera in 2015. This research aimed 

to design a curriculum, guided by the Ignatian pedagogy and taking as a base the communicative 

approach, for the development of listening skills of 11th-grade students from a private school in 

Bogota. Throughout this work, researchers developed topics such as critical applied linguistics, 

foreign language teaching, communicative approach, listening skill, syllabus, and material design. 

The investigation was carried out under the foundations of a qualitative approach, which makes it 

a qualitative research. Likewise, it followed an inductive process, where the school context was 

first analyzed, then the problem was identified and, finally, possible solutions were suggested. 

Through the research, the authors could conclude that bearing in mind the communicative 

approach, it is important that the activities promote the interaction and communication, and, also, 

it is believed that teachers should apply interactive techniques for the development of listening 

skills. In addition, they took into account that it is necessary that the material develops daily life 

topics, considering the students’ context.  

The previous research work contributes to our investigation as it focuses on the listening skill and 

the in the way it is handled according to the communicative approach, which can help us guide our 

work and clarify the approach in which we can work during our investigation, and how linguistic 

skills will be developed. It is also important to highlight that this research takes into consideration 

the context and students’ needs and interests during the material development.  

The third one is “Diseño de una unidad didáctica fotocopiable como apoyo a la enseñanza del 

inglés en primero de primaria del colegio Orlando Higuita Rojas IED” developed in 2013 by 

Paula Urrego and Diego Valencia. This research work had as purpose designing a didactic unit 

which served as support for English teachers of first grade, keeping in mind the needs in terms of 

English teaching and learning as a foreign language. In addition, one of its main purposes was to 

strengthen the speaking skills of the students. For the material development, the authors of the 

research followed the seven steps stated by Jolly and Bolitho (1998), which are: identification, 

exploration, conceptual realization, pedagogic realization, physical production, and evaluation.  
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Moreover, in the theoretical framework of the research, there are topics related to the material 

design and the design of a didactic unit, taking as methodological basis the communicative 

approach. Language competences (linguistic, sociolinguistic, discursive, strategic and 

sociocultural), linguistic and pedagogical theories, types of the syllabus, the role both teacher and 

the student, and the role of the materials in the classroom and in the teaching of a second language 

are taken into account. Finally, the research authors concluded that it is necessary that language 

teachers bear in mind the needs and interests of the students in order to adopt an approach.  

The contribution of this research to our project is that it highlights the importance of knowing the 

students’ context as well as their needs and interests, in order to make the decision on the approach 

to follow for designing the material for the language teaching. Likewise, it allows identifying the 

stages proposed by Jolly and Bolitho (1998) for the design of didactic material, which can serve 

as a base in the development of our research.  

The fourth research “Living up the world” The materials development process of a module for 

fifth grades following the multi-dimensional approach.” was done by Paola Benavides and Juan 

David González in 2015. This investigation has as the main objective the creation of a didactic 

material according to the multidimensional approach, for children of fifth grade, between 10 and 

12 years, of a bilingual school in Bogota. The authors mention that the election of the method 

depends on what we want to teach, who we teach and the level which is expected to reach. 

Likewise, the different possibilities to reach the same objectives are considered.     

This research work can contribute to our investigation project because it focuses on specific steps 

for the creation of a didactic material according to the aforementioned approach. Moreover, it also 

reaches for conclusions about why the approach was chosen and which are its strengths and 

contributions to education. It is an approach that focuses a lot on the emotional aspect of the student 

which allows the learning process to be more effective and that leads to a positive experience. In 

addition, the authors considered the different skills and the different activities and materials that 

can be used in order to have a better learning process. Finally, researchers took into consideration 

the context and the need of creating an authentic material which relates to the students’ 

experiences.  

In the second category, teaching a specific subject or topic through English, two research projects 

were found. The first one “Promoción de resiliencia preventiva a través de la enseñanza de inglés 
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como lengua extranjera” was done by Jaime Alejandro Riaño Martínez and María José Camargo 

Sosa in 2014. This investigation had as the main objective to design a series of class plans and a 

guide to promote preventive resilience and to favor the development of citizenship skills through 

the English teaching as a foreign language in the ninth grade of a private school in Bogota. It also 

incorporated the cooperative work as the main pedagogical approach in order to strengthen the 

interpersonal relationships among students.  

Moreover, the investigation kept in mind the main aspects of applied linguistics, foreign language 

teaching, community language learning, resilience, and citizenship. Finally, this project followed 

the stages proposed by Jolly and Bolitho (Tomlinson, 2011) in the field of material development: 

Identification, exploration, contextual realization, pedagogical realization, and production. A 

series of class plans for the teachers and a guide for the students, that attempted to integrate 

resilience and aspects of citizenship, were designed. 

This research can be used as a guide for the current investigation, which will be focused on 

citizenship education through English, since it takes into account the citizenship skills, based on 

the Basic Standards of Citizenship Competencies and it gives an idea on how to teach or 

incorporate citizenship education and resilience in the English teaching as a foreign language. 

Furthermore, there is an explanation of the stages to develop a material to teach a language.  

The second Bachelor work found is “Building a new world: English through art: Una propuesta 

de diseño de material para los niños de 5to del colegio San Francisco de Asís”, written by Nataly 

Rodríguez Cárdenas, Alison Sánchez Escobar y Laura Sánchez Ruiz in 2017. This project aimed 

to develop the material, following an artistic approach in music and plastic arts, in order to 

strengthen the oral comprehension and production skills in English in children of the fifth grade 

of a school in Bogota. It was a qualitative research and an exploratory study was implemented.  

This research included aspects of applied linguistics and second language teaching. It also included 

strategies for the development of oral comprehension and production for the teaching of English 

to children. Moreover, it explained the art-based approach to teaching and learning, taking into 

account the cognition in language teaching, in English teaching, metacognition, motivation, and 

creativity, incorporating music and plastic arts. In addition, it gave different guidelines to develop 

material and an instructional sequence, known as PPP (presentation, production, and practice), for 

the development of activities in the material. Finally, the results of the investigation showed that 
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artistic approach can foster motivation by helping students to generate an effective engagement 

with the topics covered and taught in English.  

The contribution of this research to our investigation is that it shows how a topic, not related to the 

language itself, can be taught, using the foreign language. Moreover, it shows a different 

perspective for the development of material since it explained the use of the instructional sequence, 

PPP. That sequence can be considered in the designing of the activities of the material for this 

research, together with the steps proposed by Jolly and Bolitho, which were also followed by the 

researchers.  

The third category, related to citizenship education, includes two Bachelor works. The first one is 

“Procesos de formación ciudadana en algunas instituciones educativas del país” developed in 

2012 by Manuela López and Leyda Tovar. This investigation had as general objective to identify 

how some educational institutions of the country are developing the citizenship processes in the 

students through an ethnographic process, in order to establish how they are contributing to the 

formation of citizenship awareness among students. In addition, researchers wanted to promote 

critical attitudes that promote critical thought and that help construct a democratic, fair and solidary 

society. Moreover, one of the main objectives was to identify and describe the activities, strategies, 

and projects that can be used to citizenship formation.  

Moreover, the Bachelor work was qualitative and ethnographic research and participant 

observation, open interview and a critical perspective of pedagogy were implemented. In addition, 

the researchers highlighted the importance of values as solidarity, fraternity, and collectivity as 

they promote the development of autonomy. Equally, some alternatives are proposed in order to 

potentiate the process of citizenship formation through critical pedagogy.  

The contribution of this investigation to our research is that it shows how citizenship formation 

can be improved and worked at the school. In addition, it shows a different perspective of education 

in order to improve critical thinking in students. The research highlights the importance of 

democracy, fairness, and solidarity, which are important aspects of our research. Moreover, the 

type of investigation researchers used, allowed seeing the common and natural attitudes of the 

students, which can contribute to this research as ethnographic method can help us recognize how 

students naturally perform in their daily lives, which is important to recognize the citizenship 

topics that can be developed and strengthened during the investigation. 
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The second investigation related to citizenship is Integración de Competencias Ciudadanas, 

Habilidades del Siglo XXI y objetivos del área de Lenguaje a la metodología por proyectos written 

by Ángela Patricia Pinto García (2015). This research work had as the main purpose of identifying 

the operation of the methodology by projects as a pedagogical alternative to develop citizenship 

skills and 21st-century skills, integrated with the objectives of the language area. Moreover, the 

investigation aimed to identify not only if the integration of the development of citizen 

competencies, objectives of the area of language and skills of the 21st century to the methodology 

by projects was evident in the pedagogical proposal, but also to identify some categories of analysis 

that arise during the process of changing from the traditional methodology to the methodology by 

projects. Likewise, the research used as a data collection method a field diary that was important 

during the active investigation approach.  

Hence, the contribution of this research work to our investigation is that it develops not only 

citizenship, but also relates it with the 21st century skills, which is utterly important in our research 

work, as it is intended to develop a didactic material for English teaching that forms students in 

terms of citizenship without letting apart the 21st century skills. In addition, the methodology 

followed by the researcher and the data collection methods can serve as a guide during our 

investigation. Finally, it is important to highlight that during the aforementioned investigation the 

language is used in order to teach students citizenship and the 21st century skills, which give 

researchers a clue of how to teach a different subject hand in hand with the language.  

Consequently, researchers emphasize on the need of a material focused on citizenship. On the one 

hand, researchers noticed that there does not exist a material focused on the citizenship education 

for students, which is a key factor, as it is imperative to educate better citizens from an early age. 

On the other hand, there is a lack of citizenship in Colombian students that needs to be fulfilled, 

as students in Colombia are not being educated in citizenship, as the priority is given to other 

subjects. Thus, the material can serve as a guide and support for the English classes given by the 

foundation, not only for strengthen students’ citizenship skills but also to reinforce language skills 

simultaneously.   
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5. RESEARCH QUESTION  

 

Based on the configuration of the problematic situation presented and the support of recognized 

authors in the field of Citizenship and the learning of English, it is understood that there is a 

demand of didactic materials to promote language skills hand in hand with a better education 

towards the construction of a better world. Consequently, the problem is framed within the 

following question: 

How to promote citizenship education and English language learning in students from 5 to 9 

years old?  

 

 

6. OBJECTIVES  

 

General objective:  

To promote different aspects of citizenship education through English as a foreign language by the 

design of a series of lesson plans and a handbook for students from 5 to 9 years old.  

 

Specific objectives:  

➔ To identify the needs and problems teachers and students face in terms of citizenship, applying 

a need analysis.  

➔ To determine which topics will be developed in the material taking into account the proposals 

stated in Global Citizenship Education: Topics and learning objectives, from UNESCO 

(2015) for students from 5 to 9 years old.  

➔ To determine the activities, tools and teaching techniques of English as a foreign language, in 

order to promote citizenship education in children from 5 to 9 years old with a handbook.  
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7. THEORETICAL FRAMEWORK  

 

    The elaboration of the theoretical framework for the present research will be based on the 

literature of the conceptual and theoretical referents that underline this Bachelor work. Firstly, a 

contextualization on Applied Linguistics will be presented. Secondly, a review of foreign language 

teaching will be developed, which will include a different teaching approach, CLIL. Thirdly, 

different aspects of citizenship education will be explained. Finally, the necessary principles for 

the development of EFL material will be presented.  

 

6.1. APPLIED LINGUISTICS 

     Applied Linguistics (AL) is yet a discipline with not well-defined boundaries, probably because 

it is still too young, and with a different domain depending on whom and who is it defined (Luque, 

2004). The term Applied Linguistics has been defined and interpreted in numerous ways since the 

1950s and mainly to 1990s. Some authors consider that it was born as a response to the lack of a 

scientific discipline that took into account the acquisition and learning of languages and thanks to 

language teaching. For this reason, AL is defined as a semi-autonomous and interdisciplinary field 

of the study that identifies, investigates and offers solutions to language-related real-life problems. 

AL is essentially a problem-driven discipline rather than a theory-driven one, it reflects, 

investigates and acts to solve those language issues; thus, it has three main axles: language, 

learning, and teaching. Furthermore, some of the language related problems that AL addresses are 

related to:  

- Language learning problems 

- Language teaching problems 

- Literacy problems  

- Language contact problems  

- Language inequality problems 

- Language policy and planning problems 

- Language assessment problems 

- Language use problems  
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- Language and technology problems  

- Translation and interpretation problems  

- Language pathology problems  

 

In addition, language-based problems also lead AL to use knowledge from other fields and to 

impose the interdisciplinary that is a key factor of itself. On the one hand, the field recognizes that 

linguistics is a core knowledge based on its work, as it is responsible for building theories of 

language that are testable and offering models, descriptions, and explanations of language; that is 

the reason why AL should not misrepresent theories, models, and descriptions; and not to apply 

them to mismatched purposes (McCarthy, 2001). The furthest field not only tests the applicability 

and reliability of theory and description of linguistics but also questions and challenges them. On 

the other hand, AL also takes advantage of other disciplines such as psychology, education, 

literature, anthropology, political science, sociology, and economics; as it claims that few language 

issues can be solved with a single discipline (Grabe in Kaplan, 2002). It is also important to 

highlight that AL also includes several sub-fields as second language acquisition, language 

translation, and lexicography, along with others.  

Hence, AL has not only as a purpose to match up findings of language-related problems but uses 

previous findings to explore how those problems can be changed. It takes into account the 

experience and expertise. According to McCarthy (2001) AL depends on determinant factors 

which are:  

 

- Identifying and defining problems. 

- Contextualization of the problems within the linguistic study and developing a theoretical 

instance. 

- Controlling appropriate resources for the exploration of workable solutions. 

- Evaluating the proposed solutions.  

Applied Linguistics (AL) is a relevant concept for this research as it is intended to enhance a 

specific social problem involving language. For this reason, some research theories and methods 

will be used and presented in order to solve the real language related problem. 
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6.2. FOREIGN LANGUAGE TEACHING  

      When dealing with the subject of language teaching, it is important to make a distinction 

between second language and foreign language. In the first place, Littlewood (1990) states that a 

second language, unlike the foreign language, has a social function within the community where 

it is learned. Additionally, they have different purposes. A foreign language is voluntarily learned 

by the speaker and it is influenced by the particular interests of the learner since it is a decision. In 

a second language, on the other hand, is necessary to be able to establish a communication with 

the rest of people due to its social function in the context. In the second place, the foreign language 

is often used for purposes such as traveling, communicating with natives or reading foreign 

literature; the speaking community is usually miles away and formal instruction is needed. On the 

contrary, the second language is frequently used as the official language or one of the recognized 

languages of a country; it is necessary for the political or economic participation of the nation 

(cited in Stern, 1990). In the same way, it can be used in education, it has a use within the country, 

and it is usually learned within the speaking context (Stern, 1990). 

Moreover, Kramsch (2000) affirms that foreign language education focuses on the school 

processes and tries to understand how teachers teach and how students learn a language and its 

skills. It takes into account the cognitive, the social and the institutional aspects of a language. 

However, these languages are not involved in a natural context of use.  

Foreign Language Teaching is considered during this research as it allows researchers to focus on 

aspects related to foreign language teaching. Moreover, thanks to theories about this topic, it is 

possible to stablish the methods and approaches used when teaching a foreign language and, 

choose the method or approach that best fits with the material development.   

 

 6.2.1. METHODS AND APPROACHES IN FOREIGN LANGUAGE TEACHING  

It is necessary to consider the different methods and approaches for language teaching to direct the 

didactic material according to the principles of the methods chosen. To begin, it is important to 

make the divergence between approach and method. Firstly, “the method is the term used to refer 

to the set of theoretical-practical principles that underlie and justify the decisions made in the 

classroom to motivate and speed up the learning process” (Santos, 2010, p. 49). In the same way, 
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it is based on the perspectives of what a language is and how it is learned; nevertheless, some 

methods seem strange and unfamiliar to the techniques and practices since some are difficult to 

locate and understand (Richards & Rodgers, 2001). Secondly, the approach relates to the theories 

about the nature of language and how they approach the process of learning and acquisition of a 

foreign language; in the same way, it is understood as the theoretical component of a method 

(Santos, 2010). 

Taking into account the aforementioned, one approach that justifies the research will be presented. 

 

6.2.1.1. CLIL 

   Content and Language Integrated Learning (CLIL) is a term that was conceived in the 1990s 

within the European context in order to enhance multiculturalism and multicultural citizenship and 

improve foreign or second language teaching and learning methodologies. CLIL is an educational 

approach where a foreign language is used as a medium of instruction and where the purpose is to 

teach and focus both language and content. In addition, it covers a range of educational practices 

and contexts whose common denominator is the use of a foreign language, especially English. 

Likewise, “the term CLIL covers a wide range of educational practices and settings whose 

common denominator is that a non-L1 is used in classes other than those labelled as language 

classes (cited in Dalton-Puffer, 2007).  

Moreover, CLIL is content-driven; this is why it is considered different from existing teaching 

approach. “It is not exclusive to the promotion of English as a world language but embedded in 

the socio-economic, political, and cultural traditions of different nations.” (Coyle, Hood & Marsh, 

2010); it also promotes a holistic education for the learner, integrating content, cognition, 

communication, culture, and context as it is necessary to integrate content learning and language 

learning within a specific context. Having said that, CLIL can be used in individual subjects in 

order to cover the whole curriculum (Dalton-Puffer, 2007). Moreover, CLIL is not a traditional 

foreign language class; the language used is not the subject itself nor the content of the lesson.  

In terms of contents, they should be chosen taking into account teacher availability, language 

support, the age of learners and the social demands of the learning context. It could be thematic, 

interdisciplinary, and curricular or have an emphasis on a specific topic. However, “the exact 
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nature of these opportunities will depend on the extent to which the CLIL context demands an 

approach which is more content-led, more language-led, or both.” (Coyle, Hood & Marsh, 2010). 

Teachers have to actively involve learners in their learning process; they need to be aware of their 

own learning by developing metacognitive skills. Furthermore, in CLIL, learners are required to 

cooperate with each other; therefore, they have to learn how to work in groups. This will help them 

to develop life skill, as well as a natural use of the foreign language.  

In addition, students should be engaged in a cognitive way; that is to say, they should be 

intellectually challenged in order to transform information, solve problems, discover new 

meanings and think creatively. This can help them use the knowledge throughout life since they 

learn to make informed choices, respond creatively and think by themselves. CLIL is based on 

social constructivist approaches3 as it is focused on the student experience and it promotes the 

active learning of students. Moreover, it is focused on social interaction and mediation between 

learners and teachers. In this case, the role of teachers is to facilitate the learning and the cognitive 

challenge; teachers have to maintain a balance between the support in the learning process and the 

cognitive challenge.  

In terms of language, CLIL includes different aspects or principles of communicative approach 

that are important in a CLIL context; for example, the idea of language as a tool for 

communication, the goal of language using and language learning, the idea that there is no single 

methodology for language learning and teaching, and the importance of culture. Students should 

be in an authentic interactive setting in order to develop communicative skills. They should be able 

to use the language of a medium of instruction to learn content, rather than grammar; however, 

using language to learn and learning to use language are a requirement. Moreover, there are two 

approaches to CLIL; one which is language-led, and another which is subject-led. Nevertheless, it 

could be more helpful to integrate both language and content in the same amount (Coyle, Hood & 

Marsh, 2010).   

Vehicular language is seen from three different but interrelated perspectives, known as the 

language triptych. The first one is the language of learning which analyses the language needed to 

                                                             
3 Social constructivist approaches emphasize on the importance of collaboration and social interaction in the 
classroom. Vygotshy, as the founder of this theory, believed that social interaction along with students’  critical 
thinking process are integrated in learning. (Powell & Kalina, C,2009)  
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access basic concepts of a subject theme. The second one is the language for learning which is 

focused on the language needed to communicate in a foreign language context. The third one is 

language through learning which “is based on the principle that effective learning cannot take place 

without the active involvement of language and thinking.” (cited in Coyle, Hood & Marsh, 2010).   

In terms of culture, it is considered as the way in which language expressed ways of life, customs, 

and worldviews around the world. For CLIL, language is both a part of a culture and a reflection 

of it. However, culture and language cannot be learned in an easy and fast way. It demands an 

intercultural understanding that involves different kinds of experiences; for instance, different 

types of interaction among classmates, teachers, and resources, using the foreign language. In 

addition, it is important to highlight that it is necessary to promote social interaction beyond the 

classroom in order to develop intercultural learning (Coyle, Hood & Marsh, 2010). This means 

that intercultural skills can be build up through different interactions in different contexts. 

Moreover, intercultural understanding involves mediation between one’s culture and other 

people’s culture, starting with an understanding of one’s own cultures.  

Finally, CLIL proposes four different stages for planning a unit, considering the 4Cs framework; 

content, communication, cognition, and culture. These aspects do not exist as separate elements; 

they should always be integrated. The first step is to establish content; that is to say, the CLIL 

theme which, in this case, will be citizenship. The second step is to connect content and cognition; 

to select the thinking, problem-solving and creativity skills which must challenge students and 

have to be connected with the content. For this step, Bloom’s taxonomy, which involves 

remembering, understanding, applying, analyzing, evaluating and creating, will be used along the 

handbook. The next step should link the content and cognition with communication using the 

language triptych; “it demands an awareness of different types of language used for different 

purposes.” (Coyle, Hood & Marsh, 2010) In this way, with the handbook, students will use only 

English, providing them with opportunities to learn and use the language of a medium of 

instruction. The last step consists in developing cultural awareness which promotes plurilingual 

and pluricultural aspects in a CLIL class. For doing so, a cultural space in each unit of the handbook 

will be designed with the intention to promote an understanding of different cultures around the 

world.  
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  6.3. CITIZENSHIP  

    Citizenship is a concept that has evolved over time; some years ago, only men or property 

owners could be citizens. However, there have been movements which have demanded a more 

inclusive understanding of citizenship. Citizenship is a minimum of humanity shared. The central 

idea of being a good citizen is to think about others (cited in Vélez et al., 2006). For that, it is 

essential to take into account that there is always another person, not only the person that is near 

us but also that remote person. Furthermore, the citizen is also defined by their relationship with 

the State because a person is a citizen of a specific country with established rules by a specific 

State. 

 

In addition, thanks to the development of civil, political and social rights now it is possible to talk 

about global citizenship. Global citizenship is considered as a sense of belonging to a community 

and humanity; it is also considered as a person’s capacity to examine local, global and intercultural 

issues, in order to appreciate the perspectives of different cultures and to be able to interact with a 

diverse world. “It emphasizes on political, economic, social and cultural interdependence and 

interconnectedness between the local, the national and the global.” (UNESCO, 2015). Moreover, 

global citizenship is important to live peacefully in multicultural communities and to take care of 

the planet.  The interest in global citizenship development has resulted in the development of 

citizenship education.  

 

6.3.1. CITIZENSHIP EDUCATION 

    Citizenship education is a process in which the citizen makes part of construction for making a 

transformation in society. “This process of citizenship construction is a process of social 

transformation.” (Vélez et al., 2006). The importance that has been given to the global dimension 

of citizenship has helped to pay more attention to citizenship education. For this reason, global 

citizenship education has been developed with the objective of building knowledge, skills, values, 

and attitudes that people should have in order to be able to create a more inclusive, just and peaceful 

society.  

On the one hand, global citizenship education takes into account three core conceptual dimensions 

that correspond to the three pillars of learning: cognitive, socio-emotional and behavioral 
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dimensions. The cognitive dimension is related to knowledge, understanding and critical thinking 

about local, national and global issues. The socio-emotional dimension is associated with a sense 

of belonging, empathy, solidarity, and respect, sharing values and responsibilities with the 

community. Finally, the behavioral dimension is connected with the idea of acting effectively and 

responsibly at a local, national and global level. These dimensions are interlinked and integrated 

into people’s learning process. The following image shows these dimensions and the learning 

outcomes students can acquire as a result of citizenship education.  

 

 
4Image 1: Core conceptual dimensions of citizenship education 

 

On the other hand, learners would develop three attributes which refer to the traits and qualities 

every global citizen should have. The first attribute is informed and critically literate, which 

consists in the knowledge of global systems, structures and issues, the understanding of 

interdependence and connections between global and local communities, the development of skills 

for civic literacy, and an emphasis in rights and duties. The second attribute is socially connected 

and respectful diversity, which consists in the understanding of shared values and the development 

of an appreciation and respect for difference. The third one is ethically responsible and engaged, 

which is based on human rights and which includes attitudes and values of caring for others and 

the environment, in order to contribute creating a better world.  

 

                                                             
4 UNESCO (2015). Global Citizenship Education: Topics and learning objectives. Page 22. Taken from: 
https://unesdoc.unesco.org/ark:/48223/pf0000232993/PDF/232993eng.pdf.multi  

https://unesdoc.unesco.org/ark:/48223/pf0000232993/PDF/232993eng.pdf.multi
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Furthermore, citizenship education is linked to human rights education, peace education, education 

for sustainable development and education for international understanding. This education should 

deal with different topics and issues that are locally and globally relevant an appropriate; for 

instance, with global citizenship education people could develop an understanding of global 

governance structures, rights and responsibilities and they should be aware of global issues and 

the connection between global, national and local systems. This also helps to recognize, appreciate 

and learn to live with multiples identities and a diverse world, among others. The following image 

explains briefly the three core dimensions, the outcomes the three attributes, the topics students 

should see and the age division that UNESCO (2015) proposes. 
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5Image 2: Overall guidance 

Furthermore, in global citizenship education, teachers should have a good understanding, 

transformative and participatory teaching and learning. Teachers must be a guide and a facilitator 

and they should encourage learners to engage in the development of knowledge, skills, values, and 

attitudes that can promote personal and social change. Moreover, educators should create an 

inclusive environment; the environment should provide a safe space of discussion and ensure that 

all learners feel valued and included, fostering healthy interaction, respect, cultural sensitivity and 

different values needed to live in a diverse society.  It is also important to pay attention to factors 

that can affect learners and their learning opportunities; these factors can be related to economic 

background, physical and mental disabilities, race, culture, gender or sexual orientation 

(UNESCO, 2015). In addition, schools play an important role in the development of citizenship 

competencies; schools create spaces to learn about global and local issues, to teach students how 

they can face, in a critical way, those issues and how they can analyze cultural practices and 

meanings (OECD, 2018).  

 

UNESCO (2015) proposes the main topics that should be taught in different academic levels. 

However, the investigation will be focused on pre-primary and lower primary (5-9 years). For 

these levels, citizenship education will focus on the self, family, school, neighborhood, 

community, and country in order to know how the world is organized, the relationships within it 

and the rules and responsibilities people should follow.  In addition, it involves the issues that 

affect the community and the implication of global issues for the population’s life, the self-identity 

and the multiple identities, the sense of belonging, the differences within and among cultures, how 

the own decisions and actions can affect people’s environment, and our roles and obligations as 

part of the society. The image below will show the learning objectives that students are expected 

to accomplish, taking into account the three core dimensions.  

                                                             
5 UNESCO (2015). Global Citizenship Education: Topics and learning objectives. Page 27. Taken from: 
https://unesdoc.unesco.org/ark:/48223/pf0000232993/PDF/232993eng.pdf.multi  

https://unesdoc.unesco.org/ark:/48223/pf0000232993/PDF/232993eng.pdf.multi
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6Image 3: Topics and elaborated learning objectives   

As mentioned above, the image shows the different objectives students are expected to reach after 

the developing of the lessons. These lessons are divided in 9 topics which are: local, national, 

                                                             
6 UNESCO (2015). Global Citizenship Education: Topics and learning objectives. Page 31. Taken from: 
https://unesdoc.unesco.org/ark:/48223/pf0000232993/PDF/232993eng.pdf.multi  

https://unesdoc.unesco.org/ark:/48223/pf0000232993/PDF/232993eng.pdf.multi
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global systems and structures; issues affecting interaction and connectedness of communities at 

local, national, and global levels; underlying assumptions and power dynamics; different levels of 

identity; different communities people belong to and how these are connected; difference and 

respect for diversity; actions that can be taken individually and collectively; and ethically 

responsible behavior. As shown in the image, these topics are divided into the three main cores of 

the UNESCO: cognitive, socio-emotional and behavioral.  

Lastly, there are three groups of citizenship competencies. The first one is coexistence and peace, 

which is based on the intention of building peaceful and respectful relationships between human 

beings and with the environment. The second one is participation and democratic responsibility, 

which intends to promote decision making, taking into account the rights, the constitution, and the 

laws. The last one is plurality, identity, and assessment of differences, which has the objective of 

recognizing Colombia’s diversity.  

 

6.3.2. CITIZENSHIP EDUCATION IN COLOMBIA  

    In Colombia, people can and should be active in the construction of a more peaceful society; 

Vélez et al. (2016) state that, due to the current situation of Colombia, society has to look for new 

alternatives to solve the internal conflicts of the country in a peaceful way, end social exclusion 

and corruption, and create new spaces for citizen participation and, for that, it is important to 

defend and promote the Human Rights. Therefore, as Human Rights are the pile of the Basic 

Standards of Citizenship Competencies, to form in citizenship competences means that education 

will be in and for Human Rights.  

In addition, the Political Constitution of the country aims to make real the common ideal. It 

proclaims a participative democracy, plurality, and justice that are lived and constructed day by 

day in all the spaces in which we interact with others. For this reason, the citizenship education 

intends to form in a reflexive and delivered way to protect and promote Human Rights and make 

true that society ideal. “The proposal of citizenship education takes into account the human being 

complexity and contemplates the integral development needed to make possible a constructive 

social action.” (Vélez et al., 2006). To achieve this, it is imperative to transform the education to 

civic and in values which privileges the transmission of knowledge and the human development 

in terms of social, emotional, cognitive and communicative competences.  
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The international legal framework of Human Rights and the Political Constitution of Colombia 

propose a vision of children and adolescents as active agents in terms of political and social level 

from an early age. For this reason, education must guide the children’s participation as education 

has an important role not only in the institution but also in the family, to develop competencies 

needed to develop a responsible live in public and private terms. Knowledge is important but is 

not enough, for that, it is important to make people use it in a conscious way to develop a better 

level of citizenship competencies.  

 

In addition, adults must take seriously citizenship education because they, and institutions, are 

teaching children and adolescents some ways of living in society. The youngest children learn 

necessary citizenship competencies for them to perform in a constructive way in their near 

environment (family, classroom, etc.). Since they are little, they start to comprehend the world in 

which they live and they start a new comprehension of their immediate environment. As they are 

growing up, children start to develop a wider vision of their collective; they start to learn how to 

establish relationships with others and to understand what living in a society means. Children start 

to be conscious of their participation in other spaces as their school, their community, their country 

and also their planet.  

 

Moreover, Colombians are required to present some tests, known as Sub-pruebas which are 

included in Pruebas saber. They are done by the State in the different academic levels. They 

evaluate students of third, fifth and ninth grade, and eleventh-grade students have to present Saber 

11 test, technicians and technologists have to present Saber TyT test and university students have 

to do SaberPRO test. The last three tests include a part which evaluates citizenship competencies 

that students have learned. These competencies are evaluated through critical thinking 

questionnaire and actions and attitudes questionnaire, which are aligned with the basic standards 

of citizenship competencies published by the Ministry of Education; they correspond to a cognitive 

component and non-cognitive component.  

 

Citizenship competences are considered, by the Ministry of Education, as emotional, cognitive and 

communicative abilities, which are integrated with each other and related to knowledge and 
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attitudes that make it possible to citizens to act in a constructive way in the society (cited in Ruiz 

& Chaux, 2005). Moreover, the development of the citizenship competences is related to the Moral 

Development of the person, which is basic for the citizenship education; the moral development is 

the cognitive and emotional advance which allow people to make decisions autonomously, taking 

into account the others and the common good. Thus, they are taken into account in the State’s test 

not only to know the actual state and historical evolution of these competencies in every cycle of 

education but also to promote a reflection about pedagogical and didactic strategies to achieve the 

objectives of the Ministry of education.    

 

In addition, the Ministry of Education attempts to know, in the cognitive component, if students 

know the Political Constitution of Colombia and its function of framing and regulating the actions 

of people and groups in the society. It also attempts to know the knowledge about the participation 

mechanisms, the fundamentals, rights and duties of citizens, the type of State and its lineaments 

of the organization, the functions, and scope of branches of power and control organisms, the 

model of Social State under the rule of Law and its application in Colombia. Moreover, students 

should be able to recognize and analyze the existence of different perspectives, taking into account 

different worldviews, ideologies and social roles; they should be able to identify the origin of 

conflict and the reaction to a possible solution, understanding the points of view and interests of 

the actors involved. It is important to take into account that the topics mentioned here depend on 

the level of the tests.  

 

Finally, the non-cognitive component is only evaluated in fifth, seventh, ninth and eleventh-grade 

tests. This component attempts to develop emotional and integrating competencies. The emotional 

competencies try to know the students’ skills to identify the own emotions and those of others, 

showing empathy towards those who suffer aggression or abuse, that are in a situation of 

vulnerability or that are discriminated. The integrating competence tries to articulate knowledge 

and emotions towards citizenship actions, by building peaceful relationships.  
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6.5. MATERIAL DEVELOPMENT  

     Developing didactic material should not be a task for text developers exclusively, but also for 

the teachers as they are aware of methodologies and the importance of students’ needs and 

interests. Teachers should create materials that promote motivation, interaction, pleasant learning 

setting, and long-term learning taking into account that language learning materials are an 

important factor when teaching and learning. Moreover, material development implies reasoning 

and artistic processes since it is a combination of imagination, insight and analytical reasoning. 

The materials are used to facilitate the learning of a language, they can be: linguistic, visual, 

auditory, and kinesthetic and can be presented in various ways such as printed, in audio, etc. They 

can be instructional, experimental, exploratory and stimulating; in the same way, they inform the 

learners about the language, they provide experiences of the language in use, they stimulate the 

use of the language or they help the learners to make discoveries of the language on their own. 

Likewise, they are a systematic description of the techniques and exercises that are used in the 

classroom (Brown, 1995). 

 

In addition, the needs and desires of students and teachers direct the materials. Generally, the 

materials do not allow the student to have closer contact with the language and it denies them the 

opportunity to have informal learning, which can lead them to incorrect learning since, usually, 

they focus on a specific characteristic of the language. For this reason, authentic materials allow 

the student to have a closer learning process because it prepares them for the real use of the 

language, favoring communicative and strategic competence (Tomlinson, 2003). 

 

On the one hand, the materials represent support in the classroom for their ability to satisfy a wide 

range of practical needs, especially in contexts where English is not a native language or a second 

language, and where teachers do not have the training or enough time to analyze the needs of the 

groups. On the other hand, the materials serve as a guide for both students and teachers as they 

help them recognize what has been done and what they are going to work on. Equally, they provide 

greater security and confidence to the teacher because they help him to focus on the most important 

aspects. 
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In the same way, there are a series of principles that must be articulated for the development of the 

material. In the first place, according to Bell and Gower (cited in Tomlinson, 2003), they propose 

the following principles: flexibility, from text to language, eye-catching content, natural language, 

analytical approaches, emphasis on feedback, autonomous practice, integrated skills, the balance 

of approaches, apprentice development and professional respect. Secondly, Nunan (cited in 

Tomlinson, 2003) states that materials must: be clearly related to the curriculum, be authentic in 

terms of text and tasks, stimulate interaction, allow students to focus on the formal aspects of 

language, motivate students to develop learning strategies and apply them beyond the classroom. 

Finally, Hall (cited in Tomlinson, 2003) proposes the following theoretical principles: the need to 

communicate, the need for long-term goals, the need for authenticity and the need for centrality in 

the student. These principles help the teacher to develop efficient and effective materials. For that 

reason, with the handbook students will have the opportunity to communicate in English in order 

to reach the goals proposed along the different units of the material. It is important to mention that, 

the material will be focused on a topic which has not been deeply worked, citizenship. As a 

consequence, as the content requires, the handbook will be focused on the student. Finally, the 

process of material writing includes five steps, proposed by Jolly and Bolitho (cited in Tomlinson, 

2011), which can be implemented in a different order. These steps are identification, exploration, 

contextual realization, pedagogical realization, and physical realization. 

 

The stage of identification is made by teacher or learners; the objective is to identify a need or a 

problem which can be solved with the creation of the material. The stage of exploration consists 

of exploring the area of need or problem in terms of what language, what functions, what skills, 

what instruments, etc., are used or promoted. The stage of contextual realization has the objective 

of proposing new materials taking into account the context and suitable ideas. The stage of 

pedagogical realization consists of finding appropriate exercises and activities and writing 

appropriate instructions for each exercise. Finally, the stage of physical production involves 

considerations of layout, size, reproduction, etc., of materials. These steps are summarized in the 

following graphic.      
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 7Graphic 1: Steps for designing materials proposed by Jolly and Bolitho 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

7. METHODOLOGICAL FRAMEWORK  

                                                             
7 Researchers’ realization  
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 7.1. TYPE AND APPROACH OF RESEARCH  

    The present investigation is of quality type since it is widely interpretative, and it is focused on 

the ways in which the social world is interpreted and understood. It is based on flexible data 

generation methods which are sensitive to the social context.  

“We can explore a wide array of dimensions of the social world, including the texture and weave of 

everyday life, the understandings, experiences and imaginings of our research participants, the ways 

that social processes, institutions, discourses or relationships work, and the significance of the 

meanings that they generate.” (Mason, 2002) 

 In addition, it provides knowledge about the dynamics of social processes, changes and the social 

context because it supposes the immersion in the daily life of the students and English teachers of 

the school. In the same way, there is an interactive process between the researchers and the 

participants since a description of a phenomenon that affects a real English teaching and learning 

context is done; moreover, adequacy and appropriation of theories and methods is also done. It 

takes as reference other Bachelor works.  

Thus, within this work, descriptive research is developed since it specifies the characteristics of a 

specific community which is analyzed. Furthermore, it describes phenomena, situations, and 

contexts along with their specific characteristics (Nassaji, 2015); it shows details about how they 

are and how they manifest. Information is collected independently, and it shows precisely the 

dimension of the phenomenon studied. Although the data can be collected qualitatively, it is often 

analyzed quantitatively through percentages, averages, among others. Finally, the research clearly 

defines what will be measured, and about what and on whom the data will be collected, in this 

case, about the knowledge, the participants have about citizenship.   

 

7.2. POPULATION 

 The population with which the investigation is carried out are the English volunteer 

teachers of the foundation and the students of the school. Firstly, English teachers work for the 

foundation on Saturdays from 9 a.m. to 1 p.m. in the school. Generally, some teachers do not have 

any direct contact pedagogy; however, last semester all the teachers were graduates or future 
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graduates in modern languages or in English. In addition, there are teachers that have the 

pedagogical experience, but there are others that are beginners in the teaching of a foreign 

language. Many of them choose which group they want to work with, according to their 

experience, personality, and disposition of materials. There is evidence of a social, academic and 

economic difference of the teachers and the work context.  

 

The students are from very varied backgrounds. There are students from 5 to 65 years old, 

classified depending on their age; however, the investigation will be focused on children from five 

to nine years old. Generally, they are people who live near the school because, many of them, both 

kids and adults, study there during the week. Nevertheless, there are some people that live in other 

areas of the city. Moreover, they do not pay the course and they take it voluntarily. They usually 

are from low socioeconomic strata and they do not have enough resources. Many of these people 

live in conditions of abuse, in mild situations of abandonment, and they have closeness to social 

problems such as drug addiction and vandalism. However, there are students with a better quality 

of life. Finally, among the students, there is a great difference since some do not master reading or 

writing. 

 

 

7.3. DATA COLLECTION INSTRUMENTS  

      The first data collection of the present investigation was carried out by surveys that the teachers 

answered (see annex 2) in order to determine the perception they have about the school and its 

environment and the problems that students have. In addition, a focus group (see annex 4) was 

done with the students to know if they are aware of what is right or wrong to do in our society. It 

is important to highlight that all participants agreed on collaborate with either the survey or the 

focus group. In the focus groups, researchers asked parents for the authorization as the participants 

were kids from 5 to 9 years old. In addition, all participants were informed about the research and 

what researchers were going to do with the information received.  

On the one hand, the survey is a data collection instrument which aims to collect information by 

taking a sample of the population. It has many advantages since it allows for obtaining a great 
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variety of data. The information is obtained through the indirect observation of the facts; it allows 

massive applications that by means of sampling techniques can extend the results to the 

community. Its interest is not focused on the subject but in the population, the information is 

collected in a standardized way by means of a questionnaire and the instructions are the same for 

all the subjects, which allow making comparisons between the groups (Casas, Repullo & Donado, 

2003). 

For this reason, it was decided to implement this data collection technique since it allows gathering 

information on diversity of topics; in the case of this research, on issues related to citizenship. 

Likewise, it was implemented because it facilitates the analysis of the results and there is a control 

of the answers thanks to the knowledge of the context. Finally, one of its advantages is that it limits 

the response and does not allow the respondent to provide unnecessary information. 

On the other hand, according to Morgan (1998), the focus groups are group interviews that are 

conducted by the interviewers in order to guide a small group during the discussion of a specific 

topic. It is important to highlight that interviewers do not take into account only the responses of 

the questions, but also the information participants say during the meeting. There are three types 

of focus groups, -full group, mini group, telephone group- that allow discussion among 

participants. In addition, interviewers have an outline or guide that is prepared to have participants 

talk about the topic or problematic selected.  

Hence, it was decided to implement focus group as an instrument to recollect information as it 

allows researchers to know more about how students perform in terms of citizenship, not only 

taking into account the difference questionnaires or outlines but also to recollect all the information 

that participants say during the group interview. In addition, this technique was chosen as it also 

allows researchers to perceive more about the participants and in the end, when taking the results, 

researchers have the opportunity to compare the results of the questionnaire and what they 

perceived in order to have a wider perspective. 

 

 

 

7.4. METHODOLOGY   
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      In order to fulfill the necessities of the population, including teachers, a handbook for teaching 

citizenship was designed. This handbook is called How to be a good citizen.  It has three units that 

were chosen according to the results that the data showed and some important topics established 

by UNESCO. The first unit is called Who am I? and it is related to identity and some of its main 

domains (body, physical appearance, personality, and family); the second one is called Our world 

and it is related to information about the world and some cultures (continents, countries, 

nationalities, languages, traditions, etc.); the third one is called Save the planet and it is related to 

the environment and global issues (animals, environmental problems, possible solutions, etc.). 

Additionally, this material has been thought to be used by kids from 5 to 9 years old and on an A1 

level. For doing so, the steps proposed by Jolly and Bolitho for designing material were followed.  

 

7.4.1. IDENTIFICATION  

  The first step developed by researchers was the identification of a need or a problem. In this step, 

researchers could observe students as they were also volunteered teachers of the foundation.  

 

The first impression teachers had when they arrived at the institution was that there was no material 

either for students or teachers. Likewise, there was no curriculum at the foundation and that was 

considered a problem since the beginning, as all teachers did what they preferred and they had to 

prepare every single class without any support and material. It is important to state that not all 

teachers studied pedagogy or modern languages; as a result, there existed a big gap among 

teachers. Furthermore, researchers noticed that there was a lack of resources not only in the 

institutions where classes were given but also in students. For example, it was difficult to make a 

listening activity that required speakers as they did not have many, and some of them were in bad 

conditions. In terms of students’ lack of resources, researchers could identify that some of them 

had not had any meals, and others did not have a notebook or school supplies needed for the lesson. 

Finally, the majority of teachers brought some materials for their students, but sometimes it was 

hard for them to take material for the class as the foundation did not give any financial support. In 

the same way, students expected a material every single class as they felt it was a guide for them. 

However, some teachers complained about preparing material and said that students did not use it 

in the proper way, or did not use it at all, as they were separated photocopies that they could easily 

lose.  
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The second aspect researchers were concerned about was the lack of citizenship in students. They 

felt and perceived that students did not respect the authorities around the school, and also they did 

not take care of the space where classes were taken. Additionally, the location of the school was 

thought to be dangerous and it was not in good conditions and students made the place dirtier. 

Furthermore, students were focused on themselves, their school and neighborhood, and they did 

not take into account other people ideas, interests and thoughts. They considered that the only valid 

place and language was their own. Finally, it was common to see that they did not care if they had 

a bad personal presentation and they did not take care of themselves.  

       

Finally, students in Colombia have to present state exams in 3rd, 5th, 9th, 11th and university 

years. However, not all the exams evaluate the same competences, and that is a reason why some 

students have an acknowledgement and the results are not the expected, especially in citizenship 

and English.  

 

7.4.2. EXPLORATION  

     The second step developed by researchers was exploration. In this step, researchers went into 

detail about the needs and problems they identified in the previous step. For doing so, a survey 

(see annex 1) and a focus group (see annex 4) were carried out.  

 

On the one hand, the surveys carried with volunteer teachers at the school showed that teachers 

perceived some problems in terms of citizenship among students. Teachers have noticed that 

students, in some cases, have a lack of citizenship because they do not feel identified with, their 

identity, they are not aware of many things and do not respect the authority or the rules. 

Furthermore, students are surrounded by some social problems related to the location of the school 

and the school itself. Teachers have highlighted different factors such as lack of resources and 

access to technology, insecurity, economic resources, cleanliness, etc. as issues that can affect 

students and their learning process. As a consequence, some of the teachers consider that these 

factors can affect students as they are not completely focused on the lessons and they do not give 

their best during the classes. Therefore, the results of a survey showed that teachers recognize the 
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importance of teaching citizenship and they all agreed it would be a great project teaching 

citizenship through English. 

 

On the other hand, the focus group carried by researchers with students demonstrated that the 

majority of the students recognize the importance of taking care of themselves and others, as 

animals, environment, and family. In addition, it showed that even though students are aware of 

the importance of respecting different people, places, things, etc., they do not fully respect those 

aspects, and they are sometimes aware of it, mainly when it is about an object. Moreover, one of 

the most important results of the focus group was that interviewed children have an 

acknowledgment in terms of actions that are important for society, such as recycling, respecting 

diversity, and some rules and values. In addition, the intonation of the researchers in some 

questions had an important role in the decision making of the children; as a result, some children 

changed their answers when they heard that the intonation of the researchers changed or if their 

partners said a different option. To sum up, it is important to highlight that results showed different 

outcomes than the ones perceived by the researchers during the questionnaire.  

 

 

7.4.3. CONTEXTUAL REALIZATION  

     The third step developed by researchers was contextual realization. In this step, researchers 

developed a citizenship handbook taking into account the needs of students and their context.  

 

The general idea about citizenship is that it is a minimum of humanity shared and the central idea 

of being a good citizen is to think about others. For this reason, the handbook is focused on the 

person, the closer environment and the world. In the same way, researchers took into account the 

concept of Global Citizenship; it is being part of a community and humanity. It helps people to 

identify local, global and intercultural issues, that is why, along with the handbook, local and 

global issues are developed in some activities, and there is cultural space on each unit.  

 

The main purpose of the handbook was starting with the formation of citizenship education in 

students, with the objective of building knowledge, values, and attitudes that students need in order 

to be part of a more inclusive and peaceful society. Likewise, UNESCO establishes three core 
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conceptual dimensions that were taken into account to develop the material. These piles are 

cognitive, socio-emotional and behavioral. In the first one, students are supposed to acquire 

knowledge and understanding of global, national and personal aspects. In the second one, students 

are supposed to experience a sense of belonging to a community and humanity sharing values 

relating not only to save the planet but also to respect authorities, themselves and their near 

environment. Moreover, they are supposed to discover feelings of empathy and respect for 

diversity and social issues, mainly in the second unit proposed by researchers.  In the third one, 

students are supposed to take actions in order to have a peaceful and sustainable world in the 

different levels such as global and national, specifically in the last two units of the handbook. For 

example, in the last unit of the handbook students are expected to recognize some actions that can 

be taken in order to help the planet such as reduce, reuse and recycle.   

 

Additionally, the handbook allows the teacher to work on it as best as considered. In the same way, 

researchers took into account social factors that could affect students learning, and in some 

opportunities, researchers decided to include or not to include some topics that could affect 

students or could be controversial for kids as well as parents and teachers. UNESCO proposes 

central topics for the pre-primary level that are included on the three core dimensions. The topics 

that were developed on the handbook were self, family, community, country, world, and 

environment along with some issues, rules, and responsibilities. Below there is a division of the 

topics worked on the handbook, according to the piles of the UNESCO.  

COGNITIVE SOCIO-EMOTIONAL BEHAVIORAL 

● Self, family, country 

and the world 

● How the world is 

organized (continents 

and countries) 

● Rules making (country 

and family) 

● Environmental issues 

affecting the world 

● The implication of 

global issues 

● Self-identity and 

relationships 

● Approaching others and 

building positive 

relationships 

● Similarities and 

differences among 

people and cultures 

● Valuing and respecting 

all human, living beings 

and the environment 

● What makes us similar 

and what makes us 

different (language, 

culture, and traditions). 

● How our choices can make 

our community and planet a 

better place to live and can 

protect the environment. 

● Learning to work together 

● Problem-solving skills 

● Values of care and respect 

for ourselves, others and 

environment 

● Adopting sustainable habits 

● Distinguishing between 

right and wrong 

● Entities that are taking 

action to improve the 

community (WWF, 
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● Importance of respect 

● Appreciate differences 

Greenpeace) 

● The role of children in 

finding solutions to global 

challenges 

● Working effectively in 

groups 

8Table 7. Division of topics developed in the “How to be a good citizen” handbook 

 

In Unit 1, called Who am I? the main topics are related to the self and to the near environment of 

students. The unit is divided into identity focused on important things for children like the body, 

physical appearance and personality, and the family. Students are supposed to recognize 

themselves first and sequentially they should start recognizing the importance of the others. That 

is why in the first two parts of the unit, children will identify information about themselves, and 

they will start talking about physical appearance and personality, as a consequence they will have 

to think about other people. These are some examples of the activities in this unit:  

 

 

        Image 4:  Unit 1, page 5                                                          Image 5:   Unit 1, page 15 

 

In the second unit, called “Our world”, the main topics are how the world is classified in continents 

and countries, nationalities and languages, and traditions around the world. The unit is divided into 

continents, countries, authorities, nationalities, languages, and traditions related to food both in 

                                                             
8 Adapted from: UNESCO (2015). Global Citizenship Education: Topics and learning objectives. Pages 32-40 Taken 
from: https://unesdoc.unesco.org/ark:/48223/pf0000232993/PDF/232993eng.pdf.multi  

https://unesdoc.unesco.org/ark:/48223/pf0000232993/PDF/232993eng.pdf.multi
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Colombia and around the globe. Students will be aware of the presence of different cultures not 

only in their country but also in different parts of the world, for this reason, they will be more 

conscious of differences among traditions and cultures of the world. That will allow them to 

recognize the importance of respecting and valuing diversity. These are some examples:  

 

 

              Image 6: Unit 2, page 20                                          Image 7: Unit 2, page 28 

 

In the third unit, called “Save the planet”, the main topics are mainly related to different animals 

and their habitats, environmental problems, and possible solutions. The unit is divided into 

ecosystems, animals and their habitats, endangered species, water waste, global warming, and the 

three Rs initiative, known as Reduce, Reuse, Recycle. Students will recognize different 

phenomena affecting the Earth and they will develop an awareness of the importance of taking 

care of our planet. This is the reason why the focus of the unit is environmental problems and 

initiatives to save the planet. These are two activities of the unit:  
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                 Image 8: Unit 3, page 36                                                      Image 9: Unit 3, page 41 

 

It is important to highlight that each unit has a final task where students will use what they have 

learned during the development of the unit. This is an example of a final task:  

Image 10: Save the world’s unit final task 

Finally, the handbook was thought to promote an understandable citizenship level for children 

related also to their A1 English level. With this handbook, researchers pretended that students 

were able to start comprehending the world and taking action in order to make it a better place.  

7.4.4. PEDAGOGICAL REALIZATION  

     The last step developed by researchers was the pedagogical realization. In this step, researchers 

tried to adapt the CLIL approach in order to fulfill students’ needs in terms of citizenship 

education. For this reason, activities were chosen according to CLIL’s statements. Even though 

students’ English level is low, during the handbook the medium of instruction is English, as CLIL 

establishes that the foreign language is the one teacher should use during the development of the 

lesson. In this way, students learn the language as well as the lesson content. 

The handbook integrates the 4Cs, proposed by CLIL, that are: Content, Cognition, 

Communication, and Culture. Additionally, during the development of the handbook, researchers 

tried to find a balance among the 4Cs. For this reason, in terms of content researchers took into 

account the age of learners, as the material is thought to be appropriate for their knowledge and 
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comprehension of the themes; this is why the topics chosen by the researchers are basic. Likewise, 

although it can be thematic, interdisciplinary or curricular, researchers chose that it was going to 

be focused on a specific topic, in this case, citizenship, in order to respond to the necessities and 

problems that were found in the surveys and focus group. The level of CLIL that the research has 

depends on the extent to which the work requires; this could be focused more on content, language, 

or both. Further, for this work researchers decided to focus on citizenship content.  

 In terms of cognition, with this handbook, students are expected to cooperate with others, having 

as a result pair and teamwork, as CLIL requires. For this reason, each unit has different activities 

that require different types of interactions among students and among students and the teacher. In 

addition, students are aware of their learning process as well as the challenge they have in order to 

discover new meanings and think creatively to develop the activities proposed in the material. On 

this handbook, students face challenging activities as they are expected to reach a certain level, in 

citizenship and in English, by talking about new themes such as personality, traditions and global 

warming, and working by themselves with the guidance of the teacher. Moreover, Bloom’s 

taxonomy was taken into account to determine which activities were going to be developed; 

students will have to recognize and recall what they already know as the vocabulary. They will 

have to interpret, classify, compare and differentiate information in different activities; for 

example, students will have to compare their traditions with traditions around the world, they will 

classify adjectives that correspond with different people, they will classify animals and their 

habitats, among others. They will also execute the activities and produce something in activities 

such as the final tasks; for instance, they will have to create, in the way they can, an initiative to 

help the planet. Finally, they will have to check what they do, what they learn and what they do 

not understand; this is done in the last part of each unit which is a self-evaluation.  

In terms of communication, with this handbook students should be able to use the language of a 

medium of instruction to learn content, using language to learn and learning to use language. This 

is another reason why researchers decided to use only English in order to provide students with 

opportunities to learn and use the language. As CLIL proposes, first, the language of learning 

allows students to have access to basic concepts related to citizenship. Second, language for 

learning is needed to communicate in English during the units proposed by researchers. Finally, 

language through learning encourages students, with its challenging activities, to have a deeper 
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level of learning. In terms of culture, researchers promoted cultural awareness by introducing a 

cultural space in each unit of the handbook, which promotes an understanding of different cultures. 

In addition, the second unit is mainly focused on cultural aspects as it is about the world.  These 

are the cultural spaces of each unit:  

 

 

          Image 11: Cultural space unit 1                    Image 12: Cultural space unit 2  

 

 

Image 13: Cultural space unit 3  
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Finally, these aspects of the handbook are included, developed and summarized in a set of three 

lesson plans, one per unit. The lesson plans were adapted from the book CLIL Content and 

Language Integrated Learning (Coyle, Hood & Marsh, 2010). These are the lesson plans proposed 

by the researchers:  

 

UNIT 1  

WHO AM I? 

Global goal: To talk about identity and its main domains.  

Unit:  Identity  

Level:  Transition - First-grade                              

 

Aims  

To present the content of the unit.  

To make learners aware of different aspects of their everyday life that consolidate their 

acknowledgement of their own identity through specific actions such as:  

- To introduce the concepts of identity, the body, physical and personal descriptions, and 

the family.  

- To give and ask for personal information. 

- To recognize the parts of the body. 

- To describe themselves and other people (classmates and family) in terms of 

personality and appearance.  

- To learn vocabulary related to family members.  

- To introduce the verb to be in all forms to provide and ask for personal information.  

Criteria of assessment 

Teacher and peer assessment processes will be used to assess how well students: 

- Understand some aspects related to their identities. 

- Identify the parts of the body.  

- Describe personal and physical appearance. 

- Give and ask for personal information. 

- Talk about their family. 
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Teaching objectives  

                Content                                                                  Cognition 

- Introduction of the topic                                 - To provide learners with               

- What identity is                                               possibilities to use the key                                 

- What the parts of the body are                       concepts.   

- Describing people in terms of                        - To be familiarized with the term   

personality and appearance                           identity.  

- Family members                                            - To identify the parts of the body. 

- Personal information                                      - To describe people and                      

- The verb to be                                                 themselves. 

                                                                                  - To recognize the family members.              

                                                                                  - To give and ask for personal 

information.          

Culture 

- To identify differences among cultures, especially in terms of physical appearance and 

personality. 

- To recognize that there are different kinds of families.   

Communication  

1. Language of learning  

- Key vocabulary: Identity, parts of the body, the family, adjectives of 

personality and physical description 

- Grammar: Verb to be form.  

      2. Language for learning 

- Classifying: Some aspects of who I am are… The parts of my body are… My 

family is…  

- Asking each other: What things are important for you? What is your name? 

Where do you live? How do you look like? Who do you live with? Do you have 

siblings? Describe yourself in three words... 

- Contrasting and comparing: Are your mother and father similar? Does everyone 

look the same? Are all the families similar?  

- Other: How do you spell...? What does… mean? How do you say…?  

       3. Language through learning  

- Distinguish the key vocabulary needed to develop the activities.  

- Recall the important vocabulary.  

- Make use of collaborative and cooperative work.  

- Learn new words in each activity.  
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Learning outcomes  

By the end of the unit students will be able to:  

- Give basic personal information. 

- Recognize the parts of the body.  

-  Describe their personalities and their physical appearance.  

- Talk about their families. 

- Use the vocabulary and grammar learned during the lesson.  

Table 8: Lesson Plan Unit Who am I? 

 

UNIT 2  

OUR WORLD 

 

Global goal: To talk about the world and its organization.  

Unit:  The World  

Level:  Transition - First-grade                                           

 

Aims  

- To present the content of the unit. 

- To introduce the concepts of continents, countries, nationalities, languages, 

government, and authorities, and traditions.  

- To make learners aware of and build on prior knowledge of the world, languages, and 

culture.  

- To classify continents and countries.  

- To match nationalities and languages with the countries.  

- To differentiate Colombian traditions and other countries traditions, in terms of food.  

- To introduce the concept of government.  

- To make students aware of the importance of interculturality and diversity respect.  

Criteria of assessment 

Teacher and peer assessment processes will be used to assess how well students: 

- Relate countries with the continent.  

- Identify different countries, nationalities and languages.  

- Relate countries with the continent.  

- Talk about food traditions around the world.  
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- Are familiarized with the term government and different authorities.  

- Understand some aspects of culture. 

- Are aware of the diversity around the world.  

Teaching objectives  

                Content                                                                  Cognition 

- Introduction of the topic                                 - To provide learners with  

- Traditions around the world                          possibilities to understand and                                                                      

- Continents and countries                              use key concepts.                                       

- Government and authorities                         - To identify the seven continents 

- Nationalities and languages                         and their location. 

- Likes and dislikes regarding                         -To recognize different countries. 

            different food.                                               - To match some nationalities with    

                                                                                 the countries.  

                                                                      - To classify languages.  

                                                                      - To identify some authorities.               

                                                                      - To talk about traditions in  

                                                                        Colombia and around the world. 

Culture  

- To compare different traditions and cultures around the world with our country, in 

terms of food.  

- To become aware of the diversity around the world and the importance of respecting 

it. 

 

Communication  

1. Language of learning  

- Key vocabulary: Culture, traditions, diversity, governments, countries, 

continents, nationalities, languages 

- Grammar: Likes and dislikes  

Language for learning 

- Classifying: The continents are... The nationality of this country is… The 

language/s of this country is/are… The traditions of the country are…  

- Asking each other: Do you know how many continents are there? Which 

languages do you know/have you heard of? Do you know in which countries 

people speak English? Do you know what government is? Tell me about a 

tradition in Colombia…  

- Contrasting and comparing: Which is the most spoken language in the world? 

Are there different traditions in Colombia? Are Colombian traditions and other 
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countries traditions similar?  

- Other: How do you spell...? What does… mean? How do you say…?  

Language through learning  

- Distinguish the key vocabulary needed to develop the activities.  

- Recall the important vocabulary.  

- Make use of collaborative and cooperative work.  

- Learn new words in each activity.  

Learning outcomes  

By the end of the unit learners will be able to: 

- Demonstrate an understanding of the concepts of culture and diversity.  

- Distinguish between different types of authorities.  

- Classify the country with its nationality and language.  

- Classify information about continents and countries.  

- Locate continents and countries in a map.  

- Talk about likes and dislikes, in terms of food.  

- Describe some aspects of Colombia, regarding typical food.  

- Use the vocabulary and the grammar learned during the lesson.  

Table 9: Lesson Plan Our World  

 

 

 

 

UNIT 3 

SAVE THE PLANET 

 

Global goal: To talk about the environment and to recognize the importance of taking care of it.  

Unit: Environment   

Level:  Transition - First grade                             

 

Aims  

- To present the content of the unit  

- To introduce the concepts of environment, ecosystems, animals, habitat, endangered 

species, pollution, global warming, deforestation, poles melting, reduce, reuse, recycle, 



 

            63 

water waste.  

- To classify ecosystems, habitats, and animals.  

- To identify problems, affecting the planet.  

- To recognize some initiatives to save the planet.  

- To make learners aware of and build on prior knowledge of the environment and living 

things.  

- To make students reflect on the importance of taking care of the Earth.  

Criteria of assessment 

Teacher and peer assessment processes will be used to assess how well students: 

- Understand the concept of environment. 

- Distinguish between different types of animals and their habitats. 

- Identify different endangered species.  

- Identify problems related to the environment.  

- Are capable of using the three Rs (reduce, reuse, recycle). 

Teaching objectives  

                Content                                                                  Cognition 

- Introduction of the topic.                          - To provide learners with  

- Environment and ecosystems                 possibilities to understand and use                     

- Habitats and animals                               key  concepts 

- Problems related to the environment      - To be familiarized with different  

- Reduce, reuse, recycle                            ecosystems. 

                                                               -To classify animals and their habitats. 

                                                               -To recognize problems affecting         

                                                                the planet, such as endangered  

                                                                            species, water waste, and global  

                                                                            warming.  

                                                                           - To identify solutions to save the 

                                                                            planet.         

                                                                          - To encourage knowledge about  

                                                                            how to save the Earth.  

Culture  

- To identify animals and ecosystems from their own country and around the world. 

- To identify different environmental problems that are present in the Earth and associate 

how those problems affect species. 

- To become aware of the importance of taking care of our planet.  

- To compare how our country and other countries take care of the environment.  
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Communication  

1. Language of learning  

- Key vocabulary: Environment, ecosystems, animals, habitat, endangered 

species, pollution, global warming, deforestation, poles melting, water waste, 

reduce, reuse, recycle… 

      2. Language for learning 

- Classifying: The different animals in an ecosystem are… The habitat of each 

animal is… The endangered species are… The environmental problems are… 

The actions that can be taken are…  

- Asking each other: What actions do you take to help the Earth? Do you use the 

three Rs? Which endangered species do you know? Can you tell me something 

about environmental problems? 

- Contrasting and comparing: Which animals live in each habitat? What actions 

are taken in our country and other countries to save the planet? Is it better to…? 

Which is the most endangered ecosystem?  

- Other: How do you spell...? What does… mean? How do you say…?  

 

      3. Language through learning  

- Distinguish the key vocabulary needed to develop the activities.  

- Recall the important vocabulary.  

- Make use of collaborative and cooperative work.  

- Learn new words in each activity.  

 

 

Learning outcomes  

By the end of the lesson students will be able to:  

- Differentiate between ecosystem and habitat. 

- Distinguish the different habitat for some animals.  

- Identify which are the endangered species.  

- Describe how not to waste water.  

- Talk about some effects of global warming.  

- Describe the use of the three Rs.  

- Demonstrate an understanding of environmental issues. 

- Talk about their own initiative to save the planet.  

- Interpret visual information.  

- Use the vocabulary learned during the lesson.  

Table 10: Lesson Plan Unit Save the Planet  
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7.4.5. PHYSICAL REALIZATION  

     The last step was the physical realization of the handbook “How to be a good citizen”. This 

step was divided in two parts; the first one was the development of a series of the aforementioned 

lesson plans, and the second one was the designing of the handbook.  

First of all, the lesson plans were created taking into account CLIL approach. This is why each 

lesson plan proposes general aims and different aims that involve the 4Cs; content, cognition, 

communication, and culture. The lesson plans have different learning outcomes that students 

should achieve and they also establish the assessment criteria that teachers could take into 

consideration when evaluating their classes and the students. In addition, these lesson plans include 

all the topics that researchers worked when designing the material.  

Secondly, the handbook was designed following a series of steps. First, researchers decided how 

many units and which topics were going to be developed, taking into account the results of the 

data collection methods, and UNESCO (2015) proposals; three units aforementioned were 

developed, Who am I?, Our World and Save the planet, in order to fulfill the population needs; 

this was done in the lesson plans. Then, researchers decided which kind of activities were going 

to be in the handbook; this is why in the handbook students can find games, songs, videos, word 

search, matching and classifying activities, drawing and coloring activities, among others. For 

example, there is a song about body parts, there is a word search to look for family members, there 

is a video about Colombian food, there is a documentary about flora and fauna in the country, etc. 

The idea was to have an entertaining material that could catch the students’ attention. After that, 

researchers designed each activity, taking into account the topics already chosen. These activities 

were thought to be, firstly, in black and white; however, it was decided by the researchers that it 

was better, and more appealing to have colors in the handbook, which can also have a positive 

response of the students. This is why each unit has a different color. In addition, it was decided to 

have characters in the book; therefore, students can find pictures of those characters in the sequence 

of the book. It is important to highlight that some activities were changed or corrected, taking into 

account the opinion of the expert. When activities were already created and corrected by 

researchers, a designer was sought in order to adapt the activities and to decide colors, structure 

and font.  
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Finally, the result of the physical production was a handbook composed by three units, and forty-

eight pages, that propose a sequence of instructions, explanations, activities and questions that 

children should develop in class with the guidance of the teacher. The handbook develop topics 

chosen by researchers, taking into account UNESCO (2015) topic proposals; and each unit has a 

specific color, different characters, and different kind of activities that are supposed to start 

developing citizenship education in children. 

 

 

 

 

 

 

 

 

 

8. MATERIAL EVALUATION  

 

Having finished all the steps for developing a material, proposed by Jolly and Bolitho (cited in 

Tomlinson, 2013) an evaluation for the handbook was carried out. For this purpose, the 

consultation of an expert in this field was requested. Mauricio Buitrago Avilés, coordinator of the 

Bachelor in English as foreign language of the Santo Tomás University, who with his knowledge 

and experience in the subject, carried out an evaluation of the handbook (see annex 7) taking into 

account the following criteria, taken and adapted from the book CLIL Content and Language 

Integrated Learning (Coyle, D., Hood, P. & Marsh, D. 2010):  

 



 

            67 

Clarifying global goals, teaching aims, and learning outcomes 

1. Are the global goals (vision) embedded in the unit planning?  

2. Are the teaching aims clear?  

3. Are the learning outcomes defined? Which ones can be measured? How? 

Content 

1. Have researchers considered how to scaffold content learning? 

2. Are the presentations of new content clear?  

3. Is the content accessible?  

Language/communication 

1. Are the students involved in using language?  

2. Are students involved in learning the language? Are there adequate opportunities for 

them to practice the new language structures?  

3. Are the instructions clear?  

4. Are the questions asked at the appropriate level? Do the questions relate to cognitive 

demands?  

5. Have the students got adequate vocabulary/language to answer the questions?  

6. Are the presentations of new concepts clear?  

7. Have researchers planned language of learning? 

8. Have researchers planned language for learning?  

Cognition/Thinking 

1. Are the questions/problems to be solved at the appropriate cognitive level?  

2. Have researchers considered how they can ensure that the learners progress cognitively, 

and how they can measure this progress? 

3. Are there ways to assist learners in developing a range of strategies through the CLIL 

language?  

Culture 

1. Have researchers thought about the contribution that the units make to change the 

classroom culture? 

2. Have researchers considered how the theme of the units can promote awareness of cultural 

difference/global citizenship? 

3. Have researchers identified opportunities that are now available for them to develop a 

pluricultural perspective on what they are teaching because they are using the medium of 

another language? 

4. Have researchers identified opportunities in the units which encourage curriculum links?  
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5. Can researchers communicate with and work alongside learners from other countries?  

Activities 

1. Do the tasks designed relate to the global goals, aims, and outcomes in terms of the 4Cs 

(culture, content, communication, cognition)? 

2. Is progression built into language and content tasks? 

3. Do the activities help to develop talk for learning? 

4. Have researchers considered which language is needed to carry out each activity? 

5. Is this an initial/progress/summary/assessment activity? 

Supporting learning 

1. Are there adequate opportunities for students to engage in practical activities to experience 

CLIL? 

2. Have researchers identified which type of teacher scaffolding is needed to support 

language and learning? 

3. Have researchers recycled new language from previous units to support learning 

progression? 

Assessment 

1. Have researchers considered how the learners will know what they have learned? 

2. Have researchers considered how they will know what students have learned? 

3. Have researchers decided what to assess during the unit to ensure that feedback informs 

further learning? 

4. Do researchers know what their choices are in terms of what they will assess? 

5. Do researchers know what kind of formative and summative assessment tasks they will 

need? 

Reflection 

1. Is there variety (groups, pairs)? 

2. Have researchers thought about what they might change in the units? 

3. Have researchers thought about what they might add to or leave out from the units? 

4. How can researchers collect students’ views about this unit? And act on them? 

Table 11. Unit checklist 

 

Below are the concepts and suggestions of the expert evaluation.  
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8.1. VALUABLE CONCEPTS DELIVERED BY MAURICIO BUITRAGO  

Valuation granted and sent on April 20th, 2019  

     In your goals of the first Unit (Identity) you talk about describing other people. The material 

makes Ss describe some of their family members and people in pictures. What about including an 

interactive activity with classmates? This would make the unit livelier and application of CLIL 

principles more visible. 

In your goals of your second Unit you talk about traditions, I see your worksheet focuses more on 

food, take this into consideration. Now, I know you have developed your worksheet mostly on 

food, but regarding CLIL goals and what you expect on the impact of the unit I’d say that you 

could consider “traditions” a more reflexive topic that prompts values as tolerance and respect (as 

you stated in your goals). However, if you keep working on “food” then create an activity that 

makes Ss reflect upon stronger differences (food they don’t know at all, or they do not consider 

edible) so that they work on the values I mentioned before. 

In the third Unit, I find that some activities use Ss’ prior knowledge as a construct for their 

development, and it’s not specified if they actually have had any previous contact with the topic. 

As I mentioned in the comments in the material, make sure you include these references in your 

instructions and tasks development. Don’t take anything for granted; materials must be the most 

self-explanatory possible and keep in mind that Ss tend to forget previous knowledge easily. 

Materials should also be tools that reinforce concepts previously studied.  

 

Final reflection  

     I really liked the perspective that you propose to assume CLIL.  

● In terms of clarifying goals, teaching aims, and learning outcomes they are embedded, clear 

and defined.  

● Content learning is scaffolded, and accessible, but it is important to make the presentations 

of the new content clearer.  

● The language and communication is clear, the questions asked are in the appropriate level, 

and are related to the cognitive demands. The language of learning and for learning is well-
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planned during the handbook. However, it is important to improve how students are 

involved in using and learning the language, supporting them with adequate vocabulary for 

answering the questions and providing them for practicing the new language structures.  

● In terms of thinking and cognition, the questions and problems to be solved are at the 

appropriate cognitive level, in this way, there are ways to assist learners in developing a 

range of strategies through the CLIL language. Nevertheless, it is necessary to consider 

how can researchers ensure the learners cognitive progress, and how can they measure it.  

● Culture was well developed during the handbook. Researchers thought about the 

contribution that the units make to change the classroom culture, they promote cultural 

awareness of cultural difference/global citizenship, they do develop a pluricultural 

perspective and encourage curriculum links.  

● In terms of the activities, the designed tasks are related to the global goals, aims, and 

outcomes according to the 4Cs (culture, content, communication, and cognition). 

Moreover, the activities present a progression during the handbook, and researchers 

considered the language needed to carry out the different activities. However, it is 

important to provide students with more opportunities to develop talk for learning.  

● In the supporting learning, researchers give students opportunities to engage in practical 

activities to experience CLIL. In addition, researchers identified the type of teaching 

scaffolding is needed to support language and learning. It is important that researchers 

recycle new language from previous units to support students’ learning progression.  

● The assessment during the handbook was successful. Researchers have considered the 

students’ feedback, how learners will now what they have learned, on the self-evaluation 

space, which allows also the teacher to recognize what have students learned. 

● Finally, with the handbook researchers varied, they have group, pair and individual 

dynamics. They have considered the possible changes that can be applied to the units; 

taking into account the things they can add, as well as the thing they can remove.  

● In general terms, I find your design very interesting and with very clear purposes. It’s 

very valuable to see how you intend to apply CLIL principles in early ages by introducing 
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issues/topics proposed by UNESCO regarding global citizenship; in that way, you are 

taking CLIL beyond the usual misconception that assumes it as a form of introducing 

technicalities and specific subject matters in the EFL classroom. Very good job in this 

regard. 

 

Hence, taking into account the evaluative concepts and suggestions delivered by the expert, 

Mauricio Buitrago, researchers proceeded to adjust not only the handbook “How to be a good 

citizen” but also the lesson plans for the units. Changes and adjustments were made throughout 

the material, especially on the last two units: Our World, and Save the planet. One of the main 

changes that were applied to the handbook was providing students with more opportunities to talk 

and practice new vocabulary and, in that way, provide them with more input.  

On the one hand, as one of the main recommendations was to make the presentation of the new 

content clearer, some of the instructions were extended in order to help students understand better 

the new content presented with the handbook. On the other hand, researchers decided to add new 

assessments in order to provide learners with opportunities to practice and involve them more in 

using and learning the language.  

Moreover, following the general comments, in the first unit was added and interactive activity with 

the classmates in order to follow the comment of the expert for making the unit livelier as well as 

making more visible the CLIL principles. On the second unit, an activity in which students can 

talk about the food they like and they dislike was added, by showing them food around the world 

considered difficult for our culture to eat, with the main purpose of work on important values such 

as tolerance, and respect. Finally, on the third unit, researchers provided more input in different 

activities, in order to improve tasks development and to reinforce the prior knowledge students 

have on specific themes.  

As a result, the handbook “How to be a good citizen” and the lesson plans were improved, as they 

respond to students needs and provide them with opportunities to use the language of instruction 

while they learn about some important aspects of citizenship.  With the valuation of the expert, 

researchers were able to notice some weaknesses of the handbook, and after that, work on them in 

order to make the handbook, as well as the lessons, better for the students. Moreover, the 
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weaknesses could be improved and now the handbook fits better to what is required for developing 

CLIL lessons, according to the criteria exposed. 

 

 

 

 

 

 

 

 

 

 

 

9. CONCLUSIONS  

 

     Throughout the present investigation, different themes, related to citizenship education, and 

English as a foreign language, have been developed to design a material that could fulfill students 

and teachers’ needs. Therefore, researchers followed four steps proposed by Jolly and Bolitho 

(cited in Tomlinson 2011), in order to produce a handbook for learning and teaching English 

through different aspects of citizenship. In addition, a set of three lesson plans were created, taking 

into account CLIL domains. This material will be given to a foundation in Bogota with the 

intention that students from 5 to 9 years old could begin their citizenship formation and could learn 

English in a different way. Thanks to the specifications of UNESCO and the proposes of CLIL 

approach, it was possible to promote important aspects of citizenship education through the 

teaching of English as a foreign language.   
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● Researchers could identify the needs and problems students, from 5 to 9 years old, and 

teachers of the foundation had, through a need analysis. As a result, researchers were able 

to notice that in general terms, there existed a lack of citizenship education in students as 

well as other important problems affecting students’ learning process such as: location, 

lack of resources, access to technology, academic performance, students’ English 

proficiency, and neighborhood and school problems.  

● The thematics proposed by the researchers were based on the three pillars of learning 

developed by UNESCO and the different topics they propose. These thematics are: The 

self, the body, other people and their descriptions, the family, the world, including 

continents, countries, languages, nationalities, different types of authorities, traditions, the 

environment and different environmental problems and solutions. The handbook is 

supposed to help students to understand differences and respect them. In addition, students 

are supposed to start creating awareness about problems affecting the world.  

● Taking into account the principles created by Bell and Gower (cited in Tomlinson, 2003) 

which propose that materials have to be flexible and should have eye-catching content, 

natural language, emphasis on feedback, autonomous practice, integrated skills, among 

other aspects, a handbook and three lesson plans were developed so that teachers and 

students could have a guide in their classes to talk about citizenship.  

● The activities proposed by the researchers for the different units were adapted according to 

students’ age and the topics that UNESCO proposed for children from 5 to 9 years old. The 

activities are supposed to promote individual work as well as team work, with the guide of 

the teachers.  

● The handbook and lesson plans offer different benefits to the population where it is going 

to be applied since the English, as an instrument of communication, has the capability to 

transmit extra linguistic contents that will help to promote citizenship education.  It is 

necessary to educate in citizenship competences from an early age; hence, the handbook 

can be a beginning for citizenship training in children.  

● When dealing with environmental issues in the last unit, called Save the planet, students 

are prepared to face different problems affecting the planet since the handbook gives them 
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different ideas and solutions about what they can do to save the Earth. In addition, they 

will be prepared to face and value differences among people and cultures.  

● When the teaching of English as a foreign language is not developed focusing on the 

structural part of the language, and the class is focused on themes that attract students’ 

attention and that are related to their near environment and daily life, the learning is more 

meaningful and attractive.  

● One of the main challenges in the design of the handbook was to develop CLIL principles 

and find a balance among the 4Cs, in order to teach both Citizenship and English to students 

with a low English level. However, this difficulty was overcome by following UNESCO 

proposals, including a cultural space, using different kinds of interaction, and applying 

some aspects of Bloom’s taxonomy.   

● It is important to keep in mind that working with children requires responsibility and 

special care; it is necessary to have parents’ authorizations and not to develop topics that 

can be controversial not only for kids but also for their parents.  

●  Collaborative work is an important tool for the development of the lessons and for 

citizenship formation. In this way, students develop an interest in their partners and they 

could be aware of the importance of living in a community. This is why the handbook has 

pair and teamwork along with individual work.  

● Feedback and self-evaluation are an important part of the material since they allow students 

to become aware of what they learned, what they achieved, what they need to improve and 

what they did not understand.  

● Researchers can also point out that the material design is not a simple process as it requires 

a deep knowledge of the population where it is going to be applied; it is important to attend 

to their needs and give them an innovative product where they can work and start 

developing their citizenship education through English. It is also important to bear in mind 

each of the steps proposed by Jolly and Bolitho since the successful development of the 

final material depended on how researchers follow the sequence of steps; it depended on if 

researchers identified a population and did an analysis of needs, if they implement a 

contextual and a pedagogical realization, using both UNESCO and CLIL principles.  

● Finally, researchers could conclude that with the present investigation it was possible to 

make smaller the existing gap in the English language teaching as a foreign language, 
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focused on citizenship education from an early age. Citizenship competences should be a 

part of the children education; they should be part of our classrooms, and it can be taught 

in English, thus the pedagogical work and students learning could be enriched. Citizenship 

education is an important tool to create better citizens and make the world a better place to 

live; if children are taught to be good citizens, the world can change.  

 

 

 

 

 

 

 

 

 

10. LIMITATIONS AND RECOMMENDATIONS 

● Material design is a work that demands a group of important aspects such as: time, 

creativity, investigation, reflection, evaluation, and others. Additionally, it has to fit with 

the special needs that a community has in order to solve some of their needs and problems. 

For doing that, in some cases it is important to leave behind personal interests, in order to 

focus on the real needs of a community. However, researchers could notice that there was 

so much more to explore in terms of creating material for citizenship education. For this 

reason, researchers want to motivate teachers to create material, as it is not a task 

exclusively for text developers, but it is also a task that is importance for teachers to 

develop as they are more aware of students’ interests and needs. In this way, if teachers 

develop materials, they can promote motivation, interaction, pleasant learning setting, and 

long-term learning on their students.  
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● As mentioned above, researchers could notice that there was not much investigation 

focused on citizenship education, especially through a foreign language, as English. There 

are few the investigations founded that promote citizenship education, but the majority of 

them, used citizenship as a resource for exploring other subjects. For this reason, 

researchers encourage teachers and students to explore this field and deepen on citizenship 

education hand in hand with a foreign language. Citizenship education is important in a 

classroom as it is a minimum of humanity shared and allows us to notice that there is always 

a person. Finally, citizenship education can contribute to build up a better world.  

● It is important to mention that the material was evaluated by an expert, and changes were 

made according to the perceptions he gave on it in order to fulfill students’ and teachers’ 

needs. However, the handbook was designed and thought for a specific population, with 

special needs and interests. For this reason, the real impact of the handbook will be seen 

once it is applied and evaluated in the real situation.  

● Researchers hope that this investigation can serve as a guide for future students and 

teachers. Likewise, researchers consider that the present work can be strengthened and 

enriched by the valuation of the real implementation.  

● It is important to highlight that the present Bachelor work has been carried out with a 

special community, with special needs; for that, the results of the investigation cannot be 

generalized. Nevertheless, the results can serve as a reference for future investigations.  
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12. ANNEXES 

 

Annex 1. Teachers’ survey 

August 1st, 2018 

Foreign Language Teaching Survey 
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you have had teaching English as a foreign language. This survey does not search for right or 

wrong answers and if you prefer you can answer it without your name. We are interested in your 

opinion to have a better understanding of the community we are working with. For this reason, we 

ask you to please give your answers sincerely, as only this will help us and also guarantee the 

success of our investigation. 

  

1.       Answer the following personal questions with the required information. 

A.      Female ____ Male ____ 

B.      How old are you? 

  18-21   22-25   25-30   +30 

  

C.      What are your qualifications? 

  University student   Undergraduate 

  Master Degree   Graduated 

  

  If the answer is other, which one? 

__________________________________________________ 

 

 D.      How long have you been a language teacher? 

  1-3 years   3-5 years   5-10 years   + 10 years 

  

E.       What kind of institution have you worked for? 

  Private school   Public school   Bilingual school 

  Language 

Institution 

  University   Tutoring private 

lessons 

2.       Answer the following questions about the school and its environment. 
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A.      On a scale from 1 to 5, being 1 the lowest and 5 the highest, what do you think about the 

school and the place where it is located? 

  

  1 2 3 4 5 

Location (Access, distance from bus stops, 

surroundings) 

  

          

  

Resources (classrooms, school supplies, books, 

libraries) 

          

Access to technology (computers, labs, internet 

signal) 

  

          

Academic performance (overall high standards)           

Students’ English proficiency (motivation, 

input, resources)  

          

 

B.      Identify the problems affecting the school and its neighborhood. Mark as many as you 

consider. 

  Air and 

noise 

pollution 

  Insecurity   Drugs and 

alcohol 

  Bullying 

  Lack of 

economic 

resources 

  Cleanliness   Lack of 

authority 

  Disrespect 

to authority 

  

C.How do you consider those problems affect your students?   
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____________________________________________________________________________ 

D. Have you heard about the XXI century skills? If so, which ones do you know?  

____________________________________________________________________________ 

E. What do you think citizenship is?  

____________________________________________________________________________ 

F.  Have you ever felt that your students have a lack of citizenship? Explain your answer by 

giving some examples.  

___________________________________________________________________________ 

G. How do you think you can teach citizenship through English? Do you consider it is a good 

idea?  

___________________________________________________________________________ 

 

Thank you for your help. 

 

 

 

 

 

 

Annex 2. Teachers’ surveys responses  

#1 
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#2 
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Annex 3. Surveys results 
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Survey’s results  

This survey had three different objectives; the first one was to collect basic information about the 

English teachers, as their genders, ages, qualifications and experience as language teachers. The 

second one was to know the teachers’ perception about the location of the school and the school 

itself. The third one was to determine the teachers’ knowledge about the XXI century skills and 

the concept of citizenship. The researchers were able to interview four teachers of the voluntary 

program. These are the final results of the survey:   

 

Question 1. Gender  

 

Graphic 1. Gender. The group of teachers is composed by 3 female teachers and 1 male.  

 

Question 2. Teachers’ age  

 

Graphic 2. Age. The majority of the teachers are between 18 and 21 years old. Only one teacher 

is more than 30 years.  

 

Question 3. Teachers’ qualifications  
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This question aimed to know the level of education that the teachers have.  

 

Graphic 3. Qualifications. All the teachers of the school are University students. 

 

Question 4. Teachers’ years of experience.  

This question aimed to know the experience, in terms of years, of teachers of the program.  

  

Graphic 4. Years of experience. All of the teachers of the school have experience between 1 and 

3 years.  

 

Question 5. Teachers’ working experience  

The purpose of this question was to look into the teachers’ experience in order to know the kind 

of institutions they have worked in.  
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Graphic 5. Working experience. All the teachers of the school have worked in Public Schools 

and also have given Private tutoring lessons. There is only one teacher that has worked in a Private 

School, a Bilingual School and a Language Institution. Finally, none of the teachers have worked 

in a University.  

 

Question 6. Teachers’ level of satisfaction about the school’s location. 

This question had for objective to be aware of the level of satisfaction teachers have about the 

location of the place where the program takes place.  

 

Graphic 6. Location’s level of satisfaction. 50% of the teachers are not very satisfied with the 

location of the school. 25% of them think that the location is neutral, and, finally, the other 25%  

are satisfied with the school’s location. 
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Question 7. Teachers’ level of satisfaction about the school’s resources 

This question aimed to know the level of satisfaction teachers of the program have in terms of 

resources of the school.  

 

Graphic 7. Resources’ level of satisfaction. 50% of the teachers are not satisfied with the 

resources of the school (classrooms, school supplies, books, libraries, etc.). 25% are not very 

satisfied with the resources and the other 25% consider that the resources of the school are neutral.  

 

Question 8. Teachers’ level of satisfaction about the access to technology 

This question had for purpose to know about the satisfaction teachers have about the access of 

technology that students have in the school.  
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Graphic 8. Level of satisfaction about access to technology. The majority of the teachers (75%) 

are not satisfied with the access that the students have to technology in terms of computers, labs, 

internet signal, etc. of the school.  

 

Question 9. Teachers’ level of satisfaction in terms of the students’ academic performance  

This question aimed to know the level of satisfaction teachers have in terms of their students’ 

academic performance.  

 

Graphic 9. Level of satisfaction about the academic performance 50% of the teachers are not 

very satisfied with the academic performance of the students in terms of overall high standards. 

The 25%  consider that it is neutral and the other 25% are satisfied with it.   

 

Question 10. Teachers’ level of satisfaction about students’ English proficiency 

This question wanted to know how satisfied were teachers about the program students’ English 

proficiency. 
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Graphic 10. Level of satisfaction about the students’ English proficiency. 50% of the teachers 

consider that the students’ English proficiency in terms of their motivation, input, and others is 

neutral. Only 25% are not very satisfied with the students’ English proficiency. Finally, 25% 

missing are satisfied with it.  

 

Question 11. Neighborhood and school problems 

This question aimed to identify the problems that affect the students and the school, based on the 

teachers’ opinion.  

 

Graphic 11. Neighborhood and school problems. All the teachers consider that the problems 

that affect the school the most are insecurity, lack of economic resources and the cleanliness. In 

addition, 75% of the teachers think that there is a lack of authority. Finally, 25% highlight that 
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pollution, drugs and alcohol, and bullying are also problems affecting the neighborhood and the 

school.  

 

Question 12. How neighborhood and school problems affect students 

This question had for purpose to know if different problems of the neighborhood and the school 

affect students and if so, how the problems can affect them.  

Question 12. How problems affect the students. The majority (75%) of the teachers think that 

the students’ learning quality can be affected as they do not give their best and they are not focused 

on their lessons. The other 25% say that the lack of resources is not the students’ fault and they are 

directly affected by insecurity.   

 

Question 13. XXI century skills 

This question aimed to look into the teachers’ knowledge about the XXI century skills. 

Question 13. XXI century skills. 50% of the teachers have heard about teamwork, innovation and 

citizenship. 25% have heard about creativity, taking care of the environment or integrated 

development. In addition, the other 25% have not heard of any of the XXI century skills.  

 

Question 14. Citizenship’s knowledge 

The purpose of this question was to know what the teachers thought citizenship was.  

Question 14. About citizenship. All the teachers consider that citizenship is related to the idea of 

being part of the society, the way we should act and behave in that society, and our rights and 

duties.  

 

Question 15. Lack of citizenship in the students 

This question aimed to know if the students of the program had a lack of citizenship and how they 

demonstrate this issue. 

Question 15. Students’ lack of citizenship. All the teachers think that the students have a lack of 

citizenship, because they do not feel identified with their social conditions, they are not aware of 

many things and they do not like to respect the rules and the authority.  

 

Question 16. Citizenship teaching through English 
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This question had for purpose to look into the teacher’s opinion about teaching citizenship through 

English. 

Question 16. Citizenship teaching. All the teachers think that it is a good idea to teach citizenship 

through English. They consider that teaching a language is more than that, the language could be 

a tool to teach culture, to solve social problems, to develop social skills and to help people.   

 

To sum up, the results of this survey demonstrate that teachers are not aware of the XXI century 

skills and even though they have an idea of what citizenship is, they do not have a complete 

perspective of all the topics that citizenship is about. However, they recognize the importance of 

teaching citizenship and they all agreed it would be a great project teaching citizenship through 

English. For this reason, this investigation is viable and it could have an important impact in the 

students’ life as it aims to help solving not only the real problems that students have to face it their 

own environment, but also their needs. Finally, it would be relevant to prepare students to be global 

citizens. 
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Annex 4. Focus group questionnaire  

 

Pontificia Universidad Javeriana  

Cuestionario ciudadanía niños  

Paula Sabogal - Paula Olaya            

_________________________________________________________________________ 

 

El siguiente cuestionario tiene como objetivo conocer qué piensas sobre algunas acciones o 

problemas alrededor tuyo. Las respuestas serán usadas para un trabajo de investigación. Por ello, 

necesitamos que respondas con toda la verdad; las respuestas sólo serán conocidas por las dos 

profesoras que están presentes en el salón.  

 

Si estás de acuerdo con esta información y con el uso de tus respuestas para la investigación colorea 

la carita feliz. De lo contrario, colorea la carita triste.  

 

Firma acudiente: _________________________________________________  

 

Ciudadanía  

 

A continuación, vas a encontrar una serie de imágenes. Tendrás que colorear la carita feliz 

si harías eso o piensas que está bien, o la carita triste si no lo harías o piensas que está mal.  

 

1. Lavarse los dientes (to brush my teeth)    2. Estar en familia (spend time with the family) 
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3. Cruzar la calle por la zona peatonal (to cross the pedestrian path)                        

    

 

4. Dibujar en las paredes (to draw on the walls)                 5. Saludar (to greet) 

 

                                       

 

 

     6. Matoneo (bullying)                                7.  Respetar la diversidad (to respect diversity)  

 

                               

      

                                                                                         

8. Gritarle a un adulto (to yell at an adult)               9. Abrazar a tu mamá (to hug your mom)  
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10. La contaminación (pollution)                    11. Reciclar (to recycle) 

          

      

 

 

                                     

12. Amar a los animales (to love animals)               13. Votar (to vote)  

                       

 



 

            97 

 

14. Regar las plantas (to water the plants)    15. Respetar el salón (to respect the classroom) 

        

 

16.No pagar el pasaje (not to pay the bus fare/      7. Hacer la fila (to stand in line)     

                                   ticket)                                                                                                                                                                              

                 

                 18. Robar (to steal)                                                   19. Hacer trampa (to cheat)               

                                        

                                                            

 

Ahora, vas a encontrar unas preguntas que leerás con tu profesora. Si estás de acuerdo o 

crees que está bien, colorea la carita feliz. Si estás en desacuerdo o no crees que esté bien, 

colorea la carita triste.  
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¿Cuándo estás en el salón de clase y la 

profesora dice que debes hacer silencio, le 

haces caso?  

 

¿En tu casa reciclan?   

¿Alguna vez has rayado los pupitres de tu 

colegio? 

 

¿Alguna vez has peleado con tus 

compañeros porque piensan diferente que 

tú? 

 

¿Te sientes identificado como colombiano?  

 

 

En el siguiente espacio, dibuja la bandera de tu país. 

 

¡Gracias por tu ayuda! 
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Annex 5. Students questionnaires responses  

 

#1 
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#2 
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Annex 6. Focus group results  

 

Questionnaire results  

 

This questionnaire had as a main objective knowing how children perceived citizenship and how 

do they perform. The questionnaire was guided in order not to have misunderstandings with the 

questions asked. Simple questions were used in order to have an idea of how much children know 

about different actions such as voting, and also to know if they feel identified with their country 

and if they do some actions such as: respecting the authority, taking care of the environment, 

respecting the partners, bullying, etc. In addition, some questions about the personal care were 

asked in order to know how much children take care of themselves. The development of the 

questionnaire was guided by the researchers through a focus group, were children were able to 

interact with the researchers and solve their doubts. The researchers were able to question 11 

children from 5 to 10 years.  

     

These are the results of the questionnaire:  

 

Question 1: To brush the teeth 

     During this question, all children agreed that for them was important to brush their teeth. There 

were no further questions about the topic as all of them considered important to brush their teeth. 

However, it is important to take into account that it is known by the teacher in charge that not all 

of them brush their teeth as they should. In addition, children know the importance of brushing 

their teeth; however, they do not do it with the frequency need and in the correct way.  

   Moreover, one of the researchers perceived that two girls did not know what to answer, so they 

waited until their partners had an answer and they copied it.  

 

Question 2: Spend time with the family 

     In this question, the majority of the children said it was good to spend time with the family. 

However, one girl was interrupting during the development of this question as she was in another 

question. One of the researchers said twice that she was not in the correct question and again, she 
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wait until one of her partners answered and she copied the same answer. Finally, all children said 

it was correct to spend time with their family. 

 

Question 3: To cross the pedestrian path  

     When one of the researchers asked if that was correct to cross the pedestrian path, one of the 

children answered that for him was not correct. However, the majority of the children said it was 

correct to cross the pedestrian path so this child changed his answer and, finally, all children said 

that for them was correct to cross the pedestrian path.  

   In addition, when the question was read out loud, and all children answered, the researcher had 

an important role, as her tone when one of the children said it was wrong to cross the pedestrian 

path, her tone implied that his answer was wrong. Which can also play an important role during 

the decision taking of the children. Finally, all answers were that it was correct to cross the 

pedestrian path.  

  

Question 4: To draw on the walls  

    All children agreed on the fact that it is inappropriate to draw on the walls. However, there was 

a child who told his answer out loud and the researcher gave him approbation. This reaction not 

only of the child, but also of the researcher, could affect, again, the answer of some children. In 

addition, not all children said their response out loud, some of them kept quiet.   

 

Question 5: To greet  

     During this question, researchers perceived a different response from the children. In this 

opportunity, just one child answer, out loud, and the others response in complete silence on their 

own photocopie. Moreover, the child, who answered out loud, said that he always greets. Finally, 

during this question researchers noticed, in the recording of the development, that some children 

were saying “it is happy face” to other children to mark the happy face option. The final result of 

this question was that all children consider important to greet.  

 

Question 6: Bullying  

    Children did not notice that this question aimed to know what do they think about bullying; at 

the beginning, they thought that the question aimed to know if that was correct to push their 
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partners. Seconds later, one child, read out loud the name of the question bullying, after that, the 

rest of the children had a better idea of what was the question about. In addition, researchers 

perceived that all children agreed on qualifying the bullying as a incorrect action that they know 

is important not to do. However, during the English classes, the teacher of the course, has noticed 

that children do bullying to some students for different reason, they laugh of some partners and in 

some cases they reject to work with them.  

 

Question 7: To respect the diversity  

     One of the children read the question, but, children did not understand completely the question. 

After that, one of the researchers said that they had to look carefully the image; there they were 

going to see different people such as Mexicans. As a result, children started to name a lot of 

nationalities, as Indians. Finally, the majority of the children answered that it was important to 

respect the diversity. There was a child that did not answer, one of the researchers noticed that 

after the explanation, he did not understand quite well and passed to the next question.  

 

Question 8: To yell an adult  

     During this question researchers noticed that all children agreed on the fact that yelling an adult 

is an incorrect action. However, researchers have the opportunity to observe children, as one of 

them is their teacher, and researchers know and have noticed that, even though children know it is 

incorrect to yell an adult, or any person, they do it frequently.  

 

Question 9: To hug your mom 

     In this question, researchers noticed that most of the children were unfocused on the questions. 

Some of them were paying more attention to the colors they were going to use to paint the faces 

of the questionnaire, others were talking to their partners and just three of them were completely 

focused on the question. In addition, one of the researchers had to repeat twice the instruction to 

call children’s attention. After that, some children were focused again, but others just colored the 

happy face without knowing what the question was. Finally, all children marked the happy face, 

answering that for them was important to hug their mom. Additionally, teacher noticed that 

children interviewed show a lot their affection, not only with their family, but also with their 
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teacher and nearly friends. They show their affection not only hugging the people, but also with 

some expressions such as “I love you.”  

 

Question 10: Pollution  

    Researchers asked children if they knew what pollution was. The majority of the children 

answered that they knew the meaning of pollution and one of them said it was a virus. Additionally, 

researchers gave children examples of pollution to guide children during the response. After the 

examples, the majority of the children said out loud that pollution was not a good phenomenon. 

Finally, the majority of the children answered with a sad face, considering as a bad problem in our 

society; just one child did not answer.  

 

Question 11: To recycle 

     Researchers asked children what was recycling. Some of the children answered that for them 

recycling was to throw the garbage, or not to throw the garbage on the streets. This question is 

important for this research because, as children are aware of the importance of throwing the 

garbage in the right place, they do not really know what recycling is. Finally, results showed that 

the majority of the children think that recycling, or throwing the garbage, is a good action that we 

all should do. One of the children answered both options and one child did not answered. In 

addition, researchers noticed that even though children are aware of the importance of recycling 

or, in their words, throwing the garbage, they do not do it if the teacher, or an adult, ask them to.  

 

Question 12: To love animals  

      During this question the majority of the children said out loud that it was important to love the 

animals. In addition, some of them remembered their own pet and shared with their partners. 

Moreover, researchers perceived that for children is important to share their love, especially with 

their pets. It is common that, when a child sees an animal, the first reaction is to caress it. 

Additionally, children show their affection to animals very common. Finally, all children answered 

that for them was correct to love animals.  

 

Question 13: To vote 
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      Researchers asked children if they had an idea of what was voting. Some of them were totally 

confused; others did not have an idea. After some seconds, one girl said out loud that was voting 

for presidency. In addition, researchers direct the question in order to guide children and give them 

an idea of the action. After a brief explanation, researchers asked children if they considered voting 

good or not. Some of the students said that for them was incorrect to vote a lot of times. However, 

children kept asking for an explanation and after one of them shouted that is was correct to vote. 

Finally, results showed that the majority of the children answered that it was appropriate to 

vote, while two children answered that voting was incorrect.  

      Researchers noticed that the explanation was not necessary for some children as some of them, 

after the explanations given by the researchers, did not understand completely what voting was. 

As a consequence, some of them answered what their partners told them to.  

 

Question 14: To water the plants  

     During the development of this question, the majority of the children said that for them was 

correct to water the plants. However, students do not take care of the plants. Usually, they do not 

give too much importance to the damage they can cause to the nature. For example, they tend to 

cut the flowers, or step on them. Finally, all of them consider that it is important to water the plants.  

 

Question 15: To respect the classroom  

      In this question, researchers noticed that there was a misunderstanding with the question 

because the image showed to two children on the classroom desks, but the instruction said to 

respect the classroom. Children, during the majority of the questions, did not take into account the 

instruction, they were more focused on the images. For this reason, six of eleven children answered 

that it is important to respect the classroom, while the other five children consider it is wrong. 

Nevertheless, most of the children that marked the action as wrong thought that it was wrong to 

stand on the desks of the classroom (as the image showed).  

 

Question 16: Not to pay the bus ticket  

     Researchers introduced this question by saying “when we are going to take a bus, we pay? or 

it is better not to?” After that introduction, the majority children agreed on the fact that it is wrong 

not to pay the bus ticket. However, one of the children marked the sad face, answering that it is 
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not incorrect not to pay for the bus ticket. In addition, one child marked both options and 

researchers noticed that this child did not know what to answer.  

 

Question 17: To stand in line  

     When one of the researchers asked children if it was correct to stand in line, one of the children 

said it was difficult to stand in line as it is too long. Nevertheless, the majority of the children think 

that it is important and correct to stand in line, which is an important aspect in society. However, 

one child  marked both options. In addition, the child who said it was difficult to stand in line 

because the line is too long, marked the happy face, answering that it is correct to stand in line. 

Moreover, when teacher do activities that require a line, it is common that students do not follow 

the instructions as the majority of them want to be the first in line.  

 

Question 18: To steal  

     During the development of this question, children were too quiet and researchers had to say 

twice the instruction as only one child was responding. After that, researchers asked if that was 

correct to steal and the slight majority of children said it was not. Finally, the results showed that 

the majority agreed on the fact that it is incorrect to steal; only one child did not answer the 

question. Nevertheless, researchers had noticed that when something is on the floor, for example: 

pencils, colors, etc. there are too many children that say that thing is theirs, even though when they 

know that does not belong to them.  

 

Question 19: To cheat  

      In this question, children agreed on the fact that it is incorrect to cheat. Answers showed that 

the majority marked the action as incorrect and one of the children did not mark any option. 

However, during the process researchers noticed that even though children know that cheating is 

wrong, they do it and try to hide of the teacher for not to be seen.  

 

Question 20: When teacher says “silence” you keep quiet?   

     The majority of the children said that they keep quiet when teacher ask for silence, all of them 

answered on the photocopies that they follow teacher instructions. However, during the 

development of the questionnaire and the English classes, students do not follow the instructions. 
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Researchers had to speak louder to call students attention as they did not keep quiet. In addition, 

children know that is it inappropriate to ignore teacher instructions, but, they do it frequently.  

 

Question 21: Do you recycle at home?  

     In this question, the majority of the children said out loud that they do recycle, while one child 

said they do not recycle at home. Nevertheless, it is important to take into account that for children 

recycling is throwing the garbage in the right place and not in the street, as question eleven showed. 

Some of the children started saying happily that they recycle at home.  

 

Question 22: Have you ever scratched the school desks?   

    Researchers introduced the question and some of the students, shyly, said yes, while other few 

children said out loud they have not scratched the school desks. The result of the question was: 

seven children said they have never scratched the school desks and two children said they have 

scratched the school desks; in addition, two students marked both options. However, one of the 

researchers had noticed that children interviewed tent to scratch the school desks and to pay 

stickers to them. Nevertheless, it is important to highlight that not all of them do it, some of them 

respect what does not belong to them; others argue that they do it because they are checking the 

pen, they are bored, or that the desk was already scratched.  

 

Question 23: Have you ever fought with partners because they think different than you?  

      Some children admitted out loud that they have fought with someone because the difference 

of thought. Researchers had to tell students that they did not have to worry for being scolded 

because of their answers; they were free to answer what they considered appropriate. As a result, 

eight of eleven children said they have never fought with someone because of differences of 

fought. Nevertheless, three of them accepted that they have fought with a partner because they 

didn’t think the same as them.  

 

Question 24: Do you feel identified as Colombian?  

     The majority of the children said out loud that they felt identified as Colombians. Results 

showed that all of them marked happy face, which means they do feel identified as Colombians. 

Researchers had noticed that children are aware of the country in which they live in. In some cases, 
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they put a lot importance on their country forgetting and ignoring that there are other countries and 

languages.  

 

Question 25: Draw the flag of your country 

     This question showed researchers that children do recognize the flag of their country. They are 

aware of the colors it has and some of them are capable to distinguish one color from another. In 

addition, a tiny proportion of the children were aware that in the Colombian flag, the yellow is 

bigger than the other two colors, blue and red. Finally, the results showed that children know how 

their flag is and even if they do not have the colors to paint it, they are conscious of the colors it 

has. In addition, just one of the children did not draw any flag.  

 

     Finally, this questionnaire demonstrate that the majority of the students recognize the 

importance of, taking care of themselves, taking care of the others, as the animals, the environment 

and the family, and show their affection to others. In addition, this questionnaire guided by a focus 

group, showed that even though students are aware of the importance of respect for different 

people, places, things, etc., they do not fully respect those aspects. Moreover, the questionnaire 

helped researchers to notice that interviewed children have an acknowledgement in terms of 

actions that are important for the society, such as: voting, recycling, respecting the diversity, etc. 

Equally, the results of this questionnaire demonstrate that children are not that critical and do not 

defend their point of view. Moreover, children are highly influenced by the comments of the others. 

In addition, the intonation of the researchers in some questions had an important role in the 

decision taking of the children; as a result, some children changed their answers when they heard 

that the intonation of the researchers changed or if their partners said the other options. To sum up, 

it is important to highlight that results showed different outcomes than the ones perceived by the 

researchers during the questionnaire.  
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CLIL UNIT CHECKLIST  

 

CLIL Theme: CITIZENSHIP                                              Class: Beginners                      

 

 

Clarifying global goals, teaching aims, and learning outcomes 

□ Are the global goals (vision) embedded in the unit planning?  

□ Are the teaching aims clear?  

□ Are the learning outcomes defined? Which ones can be measured? how? 

Content 

□ Have researchers considered how to scaffold content learning? 

□ Are the presentations of new content clear?  

□ Is the content accessible?  

Language/communication 

□ Are the students involved in using language?  

□ Are students involved in learning the language? Are there adequate opportunities for 

them to practice the new language structures?  

□ Are the instructions clear?  

□ Are the questions asked at the appropriate level?  Do the questions relate to cognitive 

demands?  

□ Have the students got adequate vocabulary/language to answer the questions?  

□ Are the presentations of new concepts clear?  

□ Have researchers planned language of learning? 

□ Have researchers planned language for learning?  

Cognition/Thinking 

□ Are the questions/problems to be solved at the appropriate cognitive level?  

□ Have researchers considered how they can ensure that the learners progress cognitively, 

and how they can measure this progress? 

□ Are there ways to assist learners in developing a range of strategies through the CLIL 

language?  

Culture 
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□ Have researchers thought about the contribution that this unit makes to changing the 

classroom culture? 

□ Have researchers considered how the theme of this unit can promote awareness of cultural 

difference/global citizenship? 

□ Have researchers identified opportunities that are now available for them to develop a 

pluricultural perspective on what they are teaching because they are using the medium of 

another language? 

□ Have researchers identified opportunities in this unit which encourage curriculum links? □ 

Can researchers communicate with and work alongside learners from other countries?  

Activities 

□ Do the tasks designed relate to the global goals, aims, and outcomes in terms of the4Cs 

(culture, content, communication, cognition)? 

□ Is progression built into language and content tasks? 

□ Do the activities help to develop talk for learning? 

□ Have researchers considered which language is needed to carry out each activity? 

□ Is this an initial/progress/summary/assessment activity? 

Supporting learning 

□ Are there adequate opportunities for students to engage in practical activities to experience 

CLIL? 

□ Have researchers identified which type of teacher scaffolding is needed to support language 

and learning? 

□ Have researchers recycled new language from previous units to support learning 

progression? 

Assessment 

□ Have researchers considered how the learners will know what they have learned? 

□ Have researchers considered how they will know what students have learned? 

□ Have researchers decided what to assess during the unit to ensure that feedback informs 

further learning? 

□ Do researchers know what their choices are in terms of what they will assess? 

□ Do researchers know what kind of formative and summative assessment tasks will we 

need? 

Reflection 

□ Is there variety (groups, pairs)? 

□ Have researchers allocated enough time? 
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□ Have researchers thought about what we might change in this unit? 

□ Have researchers thought about what we might add to or leave out from this unit? 

□ How can researchers collect students’ views about this unit? And act on them? 

 

I highlight in blue what I find that is mostly achieved, in yellow what I felt that can be reinforced 

and that is basically in my comments of the files.  

Comments and suggestions: 

 

In general terms, I find your design very interesting and with very clear purposes. It’s very valuable 

to see how you intend to apply CLIL principles in early ages by introducing issues/topics proposed 

by UNESCO regarding global citizenship; in that way, you are taking CLIL beyond the usual 

misconception that assumes it as a form of introducing technicalities and specific subject 

matters in the EFL classroom. Very good job in this regard. Right below I’m sharing some 

specific suggestions about your worksheets, I hope you find them useful. 

 

In your goals of the first Unit (Identity) you talk about describing other people. The material makes 

Ss describe some of their family members and people in pictures. What about including an 

interactive activity with classmates? This would make the unit more lively and application of CLIL 

principles more visible. 

 

In your goals of your second Unit you talk about traditions, I see your worksheet focuses more on 

food, take this into consideration. Now, I know you have developed your worksheet mostly on 

food, but regarding CLIL goals and what you expect on the impact of the unit I’d say that you 

could consider “traditions” a more reflexive topic that prompts values as tolerance and respect (as 

you stated in your goals). However, if you keep working on “food” then create an activity that 

makes Ss reflect upon stronger differences (food they don’t know at all, or they do not consider 

edible) so that they work on the values I mentioned before. 

 

In the third Unit, I find that some activities use Ss’ prior knowledge as a construct for their 

development and it’s not specified if they actually have had any previous contact with the topic. 
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As I mentioned in the comments in the material, make sure you include these references in your 

instructions and tasks development. Don’t take anything for granted; materials must be the 

most self-explanatory possible and keep in mind that Ss tend to forget previous knowledge 

easily. Materials should also be tools that reinforce concepts previously studied.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


